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Background 
St. Ambrose University was founded as St. Ambrose Seminary in 1882 by the Most 
Reverend John McMullen, first Bishop of the Roman Catholic Diocese of Davenport, 
Iowa. He named the school after St. Ambrose, the fourth-century Bishop of Milan, 
Doctor of the Church, lawyer, Roman governor, and advisor to several Roman emperors. 
St. Ambrose was a renowned orator, thinker and administrator, but he is most well-
known as the person responsible for the conversion of St. Augustine to Christianity. 
Today, the University thrives as an institution of higher education serving nearly 3000 
students. 
 
St. Ambrose University consists of three colleges: the College of Arts and Sciences, the 
College of Business, and the College of Health and Human Services. Academic programs 
are offered at the bachelor (60+), master (14), and doctoral (3) levels. 
 
The Teacher Education Program offers baccalaureate degrees in Early Childhood 
Education, Elementary Education, Secondary Education, and K- 12 Education with a 
variety of endorsement areas. It also offers a Bachelor of Education for candidates who 
already have a Bachelor degree.  
 
At the graduate levels, St. Ambrose offers licensure preparation programs in School 
Social Work and Speech-Language Pathology.  

Site Review Team Members 
Dr. Chad Biermeier, University of Dubuque 
Dr. Stephanie TeKippe, Wartburg College 
Dr. Jennifer Counts, Central College 
Dr. Mark McDermott, University of Iowa 
Dr. Will Coghill-Behrends, University of Iowa 
Dr. Becky Hawbaker, University of Northern Iowa 
Dr. Lawrence Bice, Iowa Department of Education 
Mr. Matt Ludwig, Iowa Department of Education 
Dr. Maryam Rod Szabo, Iowa Department of Education 
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Department Report 
Selected Commendations 
There is a clear, supportive, and informed governance structure from the President’s 
Office to the directors of the Educator Preparation Programs (EPP), Masters of Social 
Work (MSW) program, and the Masters in Speech-Language Pathology  
(MSLP)program. 
 
There is a strong desire to collaborate on improving the integration of all aspects of 
candidate learning for teacher candidates with a revised Conceptual Framework and 
with more standardized assessment processes. 
 
The institution has placed emphasis on accessibility and underrepresented groups as a 
strategic plan priority with a 20% increase in the minority student body. 
 
Faculty experience goes beyond the requirements for maintaining ongoing involvement 
in clinical work. These experiences benefit candidates because faculty provide highly 
relevant examples and experiences.  
 
The graduate programs in Social Work and Speech and Language Pathology have well-
developed and integrated systems for assessment, both program level, and candidate 
level that are broadly understood by faculty, staff, candidates and additional 
constituents.  
 
All stakeholder groups consistently indicated gratitude for a large number of varied 
clinical placements that begin early in the course sequence. 
 
The MSW program learning agreement allows individualization of clinical experiences 
with collaborative discussion between the candidate, field instructor, and faculty liaison.  
 
Empowerment is the foundation and unifying theme for the MSW program. It is 
recognized by stakeholders as a unique strength and is clearly demonstrated in all 
curriculum, assessments, and experiences.  
 
The CALIPSO system allows the MSLP faculty to track and evaluate competencies in a 
highly flexible way tailored to each unique placement, while still ensuring assessment of 
each competency.  
 
Assignments in MSLP courses are clearly relevant to the realities of practicing speech 
language pathologists.  
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Resolution of Concerns 

Governance and Resources Standard 

Based on the unit’s resolution of compliance concerns as summarized 
below, the Department considers the Governance and Resources standard 
to be MET. 

Resolution summary:  

Evidence indicated the Conceptual Framework (CF) was outdated and not considered or 
used as a foundation for decisions related to the educator preparation program. To 
resolve this concern, the unit gathered as a team to research and develop an updated CF. 
The new CF is integrated into an updated curriculum and clinical experiences. As the 
team also restructured the unit assessment system, the CF was integrated in the 
assessment system as well. 

Evidence showed the required advisory committee was not meeting to provide advice for 
the teacher preparation and MSLP programs. The unit has updated membership on 
both advisory committees and re-established a schedule for meetings. Further, the 
format of the meetings has been changed to be more efficient and provide more useful 
advice. 

Diversity Standard 

The Department considers the Diversity standard to be MET. 

There were no compliance issues identified in the Diversity Standard.  

Faculty Standard 

Based on the unit’s resolution of compliance concerns, as summarized 
below, the Department considers the Faculty standard to be MET. 

Resolution summary: 

Evidence indicated one adjunct faculty member was teaching a course for which his 
qualifications were not matched. The unit has replaced this faculty member and updated 
the process for ensuring all faculty are fully qualified for teaching assignments.  

Evidence indicated that several part-time faculty members have not fully completed the 
required 40 hours of teaching in P-12 settings. All faculty members identified are either 
no longer teaching for SAU or have come into compliance. The unit has updated the 
process to ensure compliance with this standard. 

Assessment Standard 

Based on the unit’s resolution of compliance concerns, as summarized 
below, the Department considers the Assessment standard to be MET.  

Resolution summary: 
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Evidence indicated the assessment system was not coherent or clearly defined and 
consistently applied. Evidence indicated a number of issues with the system in various 
candidate and program assessment practices. Previously the unit managed an ongoing 
assessment committee that managed and updated the assessment system. The 
committee and position of assessment director were disbanded several years ago. The 
committee has been re-established, as well as the re-establishment of the course-
release-supported assessment coordinator position. The committee has aligned with the 
work of updating the conceptual framework and has reestablished an aligned, coherent 
assessment system. The unit has committed to maintaining the assessment committee 
and updating the assessment system. The faculty member assuming the position of 
assessment coordinator will be named in the summer of 2021. 

Teacher Clinical Standard 

Based on the unit’s resolution of compliance concerns, as summarized 
below, the Department considers the Teacher Clinical standard to be MET. 

Resolution summary: 

Evidence indicated candidates engaged in a mock interview rather than the required 
mock evaluation. The unit has clarified the requirement for a mock evaluation and has 
updated communication of requirements and documentation materials. 

Evidence indicated the cooperating teacher workshop fell short of the standard 
requirement of being equivalent to a day in length. The unit has adjusted the workshop 
by breaking it into segments, which makes the workshop more useful and meets the 
equivalent of a day requirement. 

Teacher Knowledge Skills and Dispositions Standard 

Based on the unit’s resolution of compliance concerns, as summarized 
below, the Department considers the Teacher Knowledge, Skills, and 
Dispositions standard to be MET.  

Resolution summary: 

Evidence indicated curriculum, teaching and practice was inconsistent and/or 
inadequate in a number of conceptual areas in the standard for learning to meet the 
needs of diverse learners. The unit updated the curriculum in a number of courses and 
aligned learning across programs of study to ensure all candidates are well prepared.  

At the time of the review, the provided syllabi for several courses were outdated and not 
reviewable by the team. The syllabi for these courses have since been updated, reviewed 
and approved as part of the curriculum exhibit approval process in collaboration with 
the Board of Educational Examiner’s office. 

At the time of the review, one content course that focuses on social studies content was 
authorized for use as a middle school science content course. The unit has removed the 
course from the middle school science content available course list.  
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School Social Worker/Speech-Language Pathologist Clinical Standard 

The Department considers the SSW/SLP Preparation Clinical Practice 
standard to be MET. 

School Social Worker/Speech-Language Pathologist Knowledge Skills and Dispositions 
Standard 

The Department considers the SSW/SLP Knowledge, Skills and 
Dispositions standard to be MET. 

There were no compliance issues identified in the SSW/SLP KSD Standard.  
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GOVERNANCE AND RESOURCES 
281—79.10(256) Governance and resources standard. Governance and 
resources adequately support the preparation of practitioner candidates to meet 
professional, state and institutional standards in accordance with the following 
provisions. 
 79.10(1) A clearly understood governance structure provides guidance and support 
for all educator preparation programs in the unit. 
 79.10(2) The professional education unit has primary responsibility for all educator 
preparation programs offered by the institution through any delivery model. 
 79.10(3) The unit’s conceptual framework establishes the shared vision for the unit 
and provides the foundation for all components of the educator preparation programs. 
 79.10(4) The unit demonstrates alignment of unit standards with current national 
professional standards for educator preparation. Teacher preparation must align with 
InTASC standards. Leadership preparation programs must align with ISSL standards. 
 79.10(5) The unit provides evidence of ongoing collaboration with appropriate 
stakeholders. There is an active advisory committee that is involved semiannually in 
providing input for program evaluation and continuous improvement. 
 79.10(6) When a unit is a part of a college or university, there is ongoing 
collaboration with the appropriate departments of the institution, especially regarding 
content knowledge. 
 79.10(7) The institution provides resources and support necessary for the delivery 
of quality preparation program(s). The resources and support include the following: 
 a.  Financial resources; facilities; appropriate educational materials, equipment and 
library services; and commitment to a work climate, policies, and faculty/staff 
assignments which promote/support best practices in teaching, scholarship and service; 
 b.  Resources to support professional development opportunities; 
 c.  Resources to support technological and instructional needs to enhance candidate 
learning; 
 d.  Resources to support quality clinical experiences for all educator candidates; and 
 e.  Commitment of sufficient administrative, clerical, and technical staff. 
 79.10(8) The unit has a clearly articulated appeals process, aligned with the 
institutional policy, for decisions impacting candidates. This process is communicated 
to all candidates and faculty. 
 79.10(9) The use of part-time faculty and graduate students in teaching roles is 
purposeful and is managed to ensure integrity, quality, and continuity of all programs. 
 79.10(10) Resources are equitable for all program components, regardless of 
delivery model or location. 
 
Initial Team Finding: 

Met  

Not Met X 
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Commendations/Strengths: 
 

● The team found evidence through interviews of a clear, supportive, and informed 
governance structure from the President’s Office to the directors of the EPP, 
MSSW, and MSLP.   

● The team found evidence through interviews with current MSSW and MSLP 
candidates of a strong understanding of the Conceptual Framework in each 
master’s program. Candidates attribute this to faculty empowering candidates in 
the programs.   

● The team found evidence through interviews with EPP advisors, content advisors, 
and candidates that the arrangement of co-advisors for secondary majors is 
effective and enhances the experience for the candidate. 

● The team found evidence through interviews with faculty (both within the 
Teacher Education Program and across disciplines), staff, and administration of a 
strong desire to collaborate on improving the integration of all aspects of 
candidate learning for teacher candidates with a revised Conceptual Framework 
and with more standardized assessment processes. 

● The team found evidence through interviews with faculty tasked with advising 
candidates (both within and outside of the EPP) and with the Director of 
Academic Advising that a solid plan for continuous improvement of advising 
processes focused on ensuring candidates are completing EPP requirements in a 
timely and efficient manner is being instituted with effective collaboration from 
all involved. 

● The team found evidence from interviews with faculty, administration, and staff 
that the EPP Director is developing and implementing communication processes 
that enhance understanding of learning objectives and integration of necessary 
knowledge, skills, and dispositions in coursework for all faculty, particularly 
adjunct faculty. 

● The team found evidence from interviews with faculty and candidates that the 
EPP Director is implementing effective processes to proactively monitor 
candidate progress in the program and intervene early to mitigate potential 
challenges for program completion. 

 
Recommendations: 
(Recommendations are made to inform the program for continuous improvement only. 
No action is required.) 

 
1. 79.10(2) The team found evidence through interviews that the EPP, MSSW, and 

MSLP directors have increased collaborative efforts under the new Interim 
Director of the School of Education.  The team recommends that minutes are 
kept during these collaborative meetings to provide a record of discussions and 
decisions.   
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● Regular meetings are now being held with the EPP, MSW, and MSLP 
directors.  Minutes are now kept of all meetings and shared in a Google 
drive folder; all stakeholders have access to this information. 

 
2. 79.10(6) The team found evidence through interviews with content area 

chairs/directors of collaboration occurring between the EPP and individual 
departments as it relates to any curriculum changes and advising.  The team 
recommends that minutes be kept to document discussions and track changes 
made as a result of the collaborative meetings. 

● During the spring 2021 semester, the EPP revised all of its general course 
catalog contents and had numerous meetings with all content area/chairs 
and directors to ensure the accuracy of all program/endorsement 
requirements as well as communicating new EPP entrance 
requirements.  All data is being managed, minutes and/or notes are being 
kept and maintained in a Google Drive folder in a manner such that all 
parties involved can access this information. 

 
3. 79.10(7) The team has found through interviews with candidates and faculty 

that faculty are not using Taskstream consistently and candidate use is limited to 
the semester prior to student teaching and during student teaching.  The team 
recommends the unit evaluate the use of Taskstream and cost of using it.  

● Following the recommendations from this review, the EPP advocated for 
and assigned a faculty member to be identified with specific assessment 
coordinator duties.  This person will review the current use of 
Taskstream.  They will also meet with a Taskstream representative for a 
current demonstration of the platform’s capabilities and discuss with other 
EPPs that use Taskstream how they use Taskstream.  The assessment 
coordinator will then provide the EPP with a report of his/her findings and 
recommendations for future use of Taskstream. 

 
4. 79.10(2) and 79.10(9) The team found through a review of EPP courses that 

there has been an increase in the use of adjuncts to teach unit courses. The EPP 
has experienced several retirements that have left unfilled positions. The team 
recommends the unit, in collaboration with institutional administration, examine 
roles requirements and capacity to ensure all programs are managed and taught 
by qualified faculty. 

● Qualifications for full-time and adjunct faculty has been a major focus area 
for the EPP this past semester.  We recently completed the hiring process 
for a faculty lecturer position in our Early Childhood Education 
program.  Similarly, we have met to review the qualifications of instructors 
for all courses and have taken steps to ensure that qualifications are met 
and in place. The SAU SOE recognizes the above deficiency and (given the 
situation with the passing of our former director) has not been able to 
determine why this occurred in the past.  In response to the Higher 
Learning Commission requirement of establishing a minimum 
qualifications standard, the University adopted a process for ensuring all 
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faculty meet minimum qualifications as defined by academic and tested 
experience.  The EPP also uses this form and it will serve a checklist to see 
that faculty hires meet HLC requirements.  The EPP Director sends the 
checklist to the Dean for approval who in turn sends it to the Provost for 
approval.  The goal is to maintain alignment with the State DOE and HLC 
requirements in each faculty member hired by the university and the 
School of Education. 

Concerns: 
(Concerns are made to inform the program for continuous improvement. However, the 
program is required to address concerns before State Board action.) 
 

1. 79.10(3) The team found evidence through a review of handbooks of an 
outdated Conceptual Framework in the EPP.  The team further found through 
interviews with faculty and candidates that the Conceptual Framework is not 
understood or used as a foundation for decisions related to the EPP program. The 
unit is required to update the EPP’s conceptual framework and identify how the 
updated framework is used as a foundation for the EPP. 

 

Conceptual Framework:  
SAU Educator Preparation Program 
 
Contextual Understanding 
Drafted 4.01.2021

 
 
St Ambrose University:  St. Ambrose University was founded as St. Ambrose 
Seminary in 1882 by the Most Reverend John McMullen, first Bishop of the Roman 
Catholic Diocese of Davenport, Iowa. He named the school after Saint Ambrose, the 
fourth-century Bishop of Milan, Doctor of the Church, lawyer, Roman governor, and 
advisor to several Roman emperors. Saint Ambrose was a renowned orator, thinker and 
administrator, but he is most well-known as the person responsible for the conversion of 
St. Augustine to Christianity.   
St. Ambrose University has come a long way since it began as a seminary and school of 
commerce for young men in 1882. According to the Seminary’s 1883 catalog, its purpose 
was “to impart to students a thorough mental culture so as to enable them to fulfill any 
chosen position in life.” To accomplish this, there were, from the beginning, curricula in 
the humanities and the arts and sciences, as well as professional studies such as pre-law, 
pre-medicine and business. From its inception, St. Ambrose welcomed students from all 
religious faiths, ethnic backgrounds, and economic circumstances—an openness unusual 

State of Iowa Code  
Chapter 79.10(3) The unit’s conceptual framework establishes the shared vision for the unit 
and provides the foundation for all components of the educator preparation programs. 
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for Catholic schools at that time. This emphasis on programs of career preparation taught 
in the context of Catholic and liberal arts traditions has remained central to the institution 
to the present day. 
 
Vision 
St. Ambrose will be recognized as a leading Midwestern university rooted in its diocesan 
heritage and Catholic Intellectual Tradition. Ambrosians are committed to academic 
excellence, the liberal arts, social justice and service. 
 
Mission 
St. Ambrose University – independent, diocesan, and Catholic – enables its students to 
develop intellectually, spiritually, ethically, socially, artistically, and physically to enrich 
their own lives and the lives of others. 
 
Values 
CATHOLICITY:  We treasure and build on our strong Catholic identity in 
relationship with the Diocese of Davenport. As an independent institution of 
higher learning, St. Ambrose University embodies our faith tradition through 
teaching, learning, scholarship, and service, through openness to those of other 
faith traditions, and through the pursuit of justice and peace. 
 
INTEGRITY:  We believe that as individuals we are capable of living in the fullest 
measure when our lives are freely based on values that acknowledge a loving God 
and a life-affirming moral code. Therefore, we teach, learn, and work in a climate 
of mutual respect, honesty, and integrity where excellence and academic freedom 
are cherished. 
 
LIBERAL ARTS:  We are committed to the richness of the liberal arts tradition 
through quality instruction that fosters development of a broad awareness of 
humanity in all its dimensions. Ambrosians use their knowledge, talents, and 
career skills in service to others. 
 
LIFELONG LEARNING:  We believe that people at all stages of life need 
educational opportunities. Therefore, we offer learning programs with student-
centered teaching that lead to baccalaureate and professional graduate degrees in 
curricula through the doctoral level as well as non-degree offerings at the 
undergraduate and graduate levels. To meet the needs of our diverse student body, 
we use a variety of delivery systems and formats in the Diocese of Davenport, the 
State of Iowa, and other authorized locations. We collaborate with other 
organizations to offer further opportunities around the world. 
 
DIVERSITY:  We believe in the inherent God-given dignity and worth of every 
person. Therefore, we strive to develop an understanding of human cultures, 
achievements, capabilities, and limitations to promote justice and peace and use 
our talents in service to others and the world. We welcome people from other 
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countries and cultures to study, learn, and work at St. Ambrose. Likewise, we 
encourage Ambrosians to teach, learn, engage in scholarship, and serve abroad. 
 
College of Health and Human Services:  St. Ambrose University's College of Health 
and Human Services provides a variety of programs leading to careers in education, 
healthcare, physical fitness, and human services.  In addition to academic excellence, we 
focus on community-based service learning.  Students are taught by highly-qualified, 
well-respected faculty in the classroom and then they build upon their skills through 
experiential opportunities, including student teaching, fieldwork, internships, and 
community service. 
 
Vision  
The CHHS will be valued for preparing creative and critically thinking professionals who 
are recognized as leaders in their field and advocates for social justice in their 
communities. 
 
Mission  
The College of Health and Human Services (CHHS) prepares exemplary professionals 
through innovative programs in the health sciences, human services, and education. We 
are committed to excellence in teaching, scholarship, and collaboration through 
interdisciplinary and community-based partnerships. 
 
Beliefs 
We believe that all members of the College must: 

● respect the inherent worth, dignity and human rights of all individuals 
● maintain compassionate, respectful, and caring relationships with 

colleagues and others 
● embrace lifelong learning in a diverse and global society 
● utilize their knowledge and skills to serve the common good and conduct 

themselves in a manner consistent with their profession's standards, 
competencies, and ethics 

 
School of Education:  The St. Ambrose University School of Education is home to the 
Educator Preparation Program (EPP) that prepares candidates for initial licensure in 
early childhood education, elementary education, secondary education, and PK-12 
education.  Within the University’s College structure, the School of Education works with 
both the School of Social Work and the Speech-Language Pathology Program as a unit to 
support the training and licensing of educators, school social workers and speech-
language pathologists in the State.  The College (unit) is diverse in its programs which 
also currently includes many health sciences fields.  Due to this diversity and specialized 
accreditation of programs, the conceptual frameworks for the School of Social Work and 
Speech-Language Pathology program are uniquely suited to those programs and available 
through the respective programs, just as the one that follows from the Educator 
Preparation Program.  Through regular planning and collaboration, however, these three 
programs define the St. Ambrose University unit as defined by Iowa Administrative Code, 
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Chapter 79, and they work diligently to ensure compliance and good faith efforts in 
meeting its standards. 
 
Vision 
The St. Ambrose University Educator Preparation Program will be recognized and 
respected as a regional leader in the development of caring, qualified and competent 
educators. 
 
Mission 
As a program within an independent, diocesan, Catholic institution of higher learning 
committed to professional preparation within a strong liberal arts tradition, it is the 
mission of the SAU Educator Preparation Program to prepare teachers who: 1) are 
professionally ethical; 2) possess the knowledge and skills in current educational theory 
and practice needed to serve all learners in diverse current educational environments; 
and 3) possess the general skills needed to adapt to and create the learning environments 
of the future. 
 
Beliefs  

● The EPP believes reflective practice to be the essence of pre-service 
candidate growth as a professional educator.  

● The EPP believes candidate development through a liberal arts education is 
critical to developing highly-qualified teachers. 

● The EPP believes a comprehensive and rigorous standards-based pre-
professional curriculum is critical to developing highly-qualified teachers.   

● The EPP believes both the teaching dispositions held and ethical standards 
from which to guide decision-making are essential to the development of 
professional educators.   

● The EPP believes the profession of education is continually advancing, and 
as such it is critical to understand how cross-cutting themes such as 
diversity, social emotional learning and technology integrate across our 
understandings of teaching and learning. 

● The EPP believes clinical experiences play an essential role in developing 
highly qualified, caring and competent professional educators. 

 
SOE Framework:  Educator Preparation Program 
The St. Ambrose University Educator Preparation Program produces caring, qualified, 
and competent educators through the coupling of the liberal arts with the professional 
training of pre-service teachers. The EPP defines caring as the dispositional skills and 
knowledge of an educator that are foundational to any trusting relationship between the 
student and teacher, as well as with parents, colleagues, and the community.  Qualified 
educators are those whose practice is defined by professional teaching standards for both 
the content they teach and the pedagogy they practice.  Competent educators model all of 
this through their leadership, integrity, and hope of the profession. 
 
The EPP believes reflective practice to be the essence of pre-service candidate 
growth as a professional educator.  The SAU EPP fully embraces the emphasis on 
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reflective practice contained within the InTASC Standards and deeply embeds reflective 
practice as a core component throughout its program.  The SAU EPP regularly 
implements the concept of reflective teaching beginning with the writings of John Dewey 
(1933, 1938) and constantly emphasizes the role it plays in developing quality teachers.  
According to Shandomo (2010), “Reflective thinking leads educators to act deliberately 
and intentionally rather than randomly and reactively.  Not all teachers engage in 
reflective activities.” (p.103-104).  The SAU EPP strives to develop teachers who regularly 
reflect on their practice so that their best practices in the classroom are deliberate and 
intentional and driven by constant reflection and thought. 
 
The graphic below offers a visual representation of the EPP framework.  The central claim, 
that of producing caring, qualified, and competent educators is the central focus of the 
EPP.  This claim informs the practice of the EPP faculty and supporting educators, and 
serves as the ultimate outcome of our graduates.  Surrounding this focus is the process of 
pre-service teacher growth through reflective practice (CCSSO/InTASC, 2013). 
Introduced early in the program, this reflective practice is understood, practiced, and 
actualized.  The EPP faculty and educational partners work with candidates to develop 
this reflective practice.  As such, we believe, teachers must continually strive to become 
knowledgeable about effective strategies (know), they must utilize these strategies (do), 
they must gather evidence of learner responses to the strategy (use data), they must reflect 
upon such evidence (reflect), they must seek feedback from others (get feedback), and 
ultimately, they must make adjustments (adjust), and repeat the reflective cycle. (InTASC 
Model Core Teaching Standards and Learning Progressions for Teachers 1.0, 2013) The 
circular flow of the arrows on the framework graphic, represent this continual, cyclical 
practice.  Impacting the development of this reflective process are the outer rings 
representing the research and beliefs SAU faculty and educational partners hold 
regarding the support and development of future educators.  A description of and 
relationship among these four rings are noted in detail below.  They frame EPP values 
related to historical relevance, current research, and professional standards that shape 
the profession today.   Running through these outer rings are multidirectional arrows that 
note clinical experience.  The St. Ambrose University EPP practices a mediated and 
supportive induction of its candidates through a philosophy of early and often clinical 
experiences.  This consistent engagement in clinical experience provides both broad and 
diverse experiences where candidates develop and demonstrate professional, evidenced-
based practice to bring about both academic and behavioral change of their students. 
 
The EPP believes candidate development through a liberal arts education is 
critical to developing highly-qualified teachers. The liberal arts curriculum 
enriches not only the lives of our candidates, but also ultimately enriches the lives of their 
students.  
 
All graduates of the EPP possess a well-rounded, liberal arts education.  The EPP not only 
supports, but embraces the design and goals of the General Education program of St. 
Ambrose University (http://www.sau.edu/assessment/general-education).  Aligned with 
University and College beliefs, the School of Education believes lifelong learning to be the 
cornerstone of all educators.  It is the result of engaging in the reflective practice of an 

http://www.sau.edu/assessment/general-education


 Educator Preparation Program Approval Report Saint Ambrose University 18 
 

educator.  As such, the SAU General Education program serves as a fundamental tool to 
build the rich intellectual life of pre-service teachers.  It is here that disciplinary 
understandings take hold, and the content knowledge of educators situated with the belief 
of lifelong learning begin.  Also central to the General Education Curriculum at SAU is the 
Catholic Intellectual Tradition.  As explained by The Association for Catholic Colleges and 
Universities, CIT presupposes that what is knowable by human reason and by God’s 
revelation are not only compatible, but also mutually informing. Therefore, the Catholic 
tradition contemplates and seeks to understand these truths through a mutually 
illuminating dialogue of faith and reason (AACU, 2017). This definition is evident 
through the words of Saint Ambrose who is celebrated for his scholarship, service to the 
unfortunate, oratory skills, leadership of the people and defense of the Church.  
 

“Through discipline, forethought, and the senses, the mind … penetrates 
the profound secrets of nature, in the likeness of God on high, whom it 
imitates. ...  The mind heads to the heights of heaven with a zeal for 
thought and an ardor for wisdom.”  Saint Ambrose Bishop of Milan (Ep. 
43.15) 

 
Together, under the guidance of Saint Ambrose and the intellectual and spiritual richness 
of the Catholic Intellectual Tradition, the EPP provides a liberal education and supports 
the habits of mind for Ambrosian teacher education candidates.  
 
As explained by the St Ambrose University General Education Committee: 
 

Graduates of St. Ambrose University possess the fundamental skills and 
knowledge rooted in the liberal arts and catholic intellectual tradition 
needed to live in a rapidly changing and global world, as well as the ability 
to critically explore complex issues and solve complex problems.  
Specifically, St. Ambrose University graduates possess the fundamental 
skills and knowledge needed for tomorrow's world, and are able to think 
critically about their lives and their work, as well as the lives of others. This 
means asking questions, collecting and interpreting data, drawing 
conclusions, evaluating results, and taking action.  
 
Having been educated through a liberal arts curriculum, St. Ambrose 
University graduates possess a general understanding of the disciplines of 
the Liberal Arts, including the Natural Sciences, Social Sciences, Creative 
Arts, and Humanities. We envision our graduates will be able to identify 
themselves as heirs to culture and advance it through the exercise of their 
own intellectual curiosity. Likewise, our graduates will be comfortable 
exploring the cultural richness of our diverse society as well as those of the 
Global 'village' in which they live. 
 
As members of a Diocesan institution, graduates of St. Ambrose University 
are able to reflect critically on core truth claims, as well as the ethical and 
spiritual values derived from philosophy and theology, especially those that 
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emanate from the catholic intellectual tradition. Likewise, our graduates 
value diversity of perspectives, be active in the pursuit of justice and peace, 
and engage in service to their communities locally and globally. 
 
Finally, it is our vision that graduates of St. Ambrose University continue to 
develop learning skills and knowledge both out of necessity and for 
pleasure. Our graduates will continue to explore the breadth and depth of 
the liberal arts and catholic intellectual tradition as lifelong learners by 
reading, writing, speaking, researching, traveling, listening, creating, and 
engaging in our world. As such, we envision our graduates will shape for 
themselves a coherent, if always tentative, vision of the world by means of 
which they will enrich their own lives through enriching the lives of others. 

 
Additionally, as the ever-changing landscape of public education demands more and 
more of teachers to develop the whole child in the classroom, the SAU EPP strongly 
believes that the liberal-arts foundation our students receive has a major impact on our 
candidates’ ability to teach the whole child.  Griffith and Slade (2018) recently discussed 
the whole child approach as developed by the Association for Supervision and Curriculum 
Development (ASCD): 
 

ASCD's Whole Child approach is an effort to transition schools and systems from 
a focus on narrowly defined academic achievement to one that promotes the long-
term development and life success of all children. At its core, a Whole Child 
education is one in which students are healthy, safe, engaged, supported, and 
challenged. This holistic approach, based on Abraham Maslow's hierarchy of 
needs, refocuses attention on each child's comprehensive and successful 
development to graduation and adulthood. 
 
ASCD's Whole Child work aims to promote schools, systems, and policies that help 
educate students "who are knowledgeable, emotionally and physically healthy, 
civically active, artistically engaged, prepared for economic self-sufficiency, and 
ready for the world beyond formal schooling." 

  
The SAU EPP strives to transform our EPP candidates from liberal-arts undergraduates 
to caring, qualified and competent educators that will enter the work force driven to 
educate the whole child. 
 
The EPP believes a comprehensive and rigorous standards-based pre-
professional curriculum is critical to developing highly-qualified teachers.  
In her book, Becoming a Better Teacher, Giselle Martin-Kniep (2000) states: 
 

The logic behind using standards as the foundation for curriculum, instruction, 
and assessment is compelling. First, schools, like most other organizations, need 
to pay at least as much attention to the quality of what they produce, namely 
graduates—as they do to the processes and content involved. In fact, that is the 
primary logic behind national and state standards efforts. Second, curriculum 
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content and teacher expectations for students in the same courses and grade 
levels vary greatly within and across buildings, districts, and states. Although 
there is no question that teachers need the freedom to teach in different ways to 
best meet the needs of students, it is difficult to justify that a teacher in one 1st 
grade classroom can define reading as having students memorize five words per 
week, while a 1st grade teacher across the hallway has students reading books of 
all genres throughout the week. Finally, teachers' grading practices vary within 
and across grade levels. This variability could be greatly decreased if schools had 
a shared understanding of and commitment to the same standards and 
benchmarks. (p. 14) 

 
The EPP aligns its program curriculum and assessment with the InTASC Model Core 
Teaching Standards (CCSSO, 2013).  The InTASC standards (also required by the State of 
Iowa) define what teachers should “know and be able to do” to ensure student success.  
As noted earlier, the EPP claims to produce caring, qualified, and competent teachers.  
While the professionalism associated with “caring” is noted below, the InTASC standards 
are foundational to the qualified and competent claims.   These standards include four 
general categories identified by InTASC; The Learner and Learning, Content, 
Instructional Practice, and Professional Responsibility.  
 
In addition, the EPP aligns its program and curriculum with the Iowa Model Teaching 
Standards and Criteria.  Developed and then later revised by the Iowa Department of 
Education and approved by the Board of Education in 2010, these serve as the State’s 
commitment to using student performance data to evaluate educators.  As such, while the 
EPP believes InTASC standards (required by the state) provide a guiding framework to 
align program curriculum, it also believes it to be necessary to align these standards with 
the Iowa Model Teaching Standards and Criteria, providing candidates the opportunity 
to engage with the standards as they will once be licensed as teachers in the State of Iowa. 
 
While the EPP aligns its curriculum and assessments with both the InTASC Model Core 
Teaching Standards and the Iowa Model Teaching Standards and Criteria, the EPP also 
aligns its teaching methods curriculum with the teaching and learning standards of 
content areas, again reinforcing the work of producing competent teachers. In addition to 
instruction on the Iowa Core Curriculum Standards, EPP faculty engage candidates with 
curriculum standards from professional organizations such as the National Council for 
the Social Studies (NCSS), National Council of Teachers of Mathematics (NCTM), 
National Council of Teachers of English (NCTE/IRA), National Science Teaching 
Association (NSTA), National Association for the Education of Young Children (NAEYC), 
Council for Exceptional Children (CEC), Association for Middle Level Education (AMLE), 
and International Society for Technology Education (ISTE). 
 
The EPP believes both the teaching dispositions held and ethical standards 
from which to guide decision-making are essential to the development of 
professional educators.  Professional teaching dispositions are the attitudes, values 
and beliefs of educators that lead to successful engagement with students, families, 
colleagues, and communities. Professional teaching dispositions represent, not only what 
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is expected from our pre-service teacher candidates, but also directly reflect the values 
and beliefs held by the faculty and educational partners of the EPP.  Dispositional work is 
viewed truly as developmental for our candidates from their introduction to the program, 
to the completion of student teaching and recommendation for licensure. 
 
The EPP was an early adopter of the Iowa Dispositions Model: A Framework for 
Developing Effective Teacher Dispositions which was developed as a part of the Iowa 
Teacher Quality Enhancement Grant in 2008.  This work was developed by teacher 
educators for pre-service teachers, based in research, and piloted within the state.  
Specifically, this work centers around what is commonly called the 4 C’s: 

● Caring: Candidates with this set of dispositions value and appreciate all 
aspects of other persons’ wellbeing–cognitive, emotional, physical and 
spiritual–thereby enhancing opportunities for learning needs of other 
education students and in working with professionals. 

● Communicative: Candidates with this set of dispositions are sensitive to 
and skillful in the various aspects of human activity. They have effective 
interpersonal relationship skills and attitudes that foster collaborative 
enterprises useful in enhancing the teaching-learning process. 

● Creative: Candidates with this set of dispositions display the capacity to 
envision and craft things in novel and meaningful ways to meet the needs of 
students. 

● Critical: Candidates with this set of dispositions have the ability to examine 
closely, to critique, and to ask questions. They do not accept the status quo 
at face value but employ higher level thinking skills to evaluate, analyze, and 
synthesize. Self-evaluation and reflection characterize candidates with this 
set of dispositions. 

The dispositional Model also includes Professional Requirements which are qualities and 
practices that teacher candidates must exhibit in order to be recommended for licensure, 
some of which are explicit in the Iowa Code of Ethics and Code of Responsibilities.  These 
three C’s along with Professional Requirements, however, are not an exhaustive list for 
developing the dispositions of educators. 
 
As such, in 2021, the EPP began work integrating the Model Code of Ethics for Educators 
(MCEE) into the program’s framework.  The MCEE is a complementary body of work to 
the Professional Teaching Dispositions work and ethics training of our student teachers 
(NASDTEC, 2015).  Whereas clearly defined teaching dispositions provide our graduates 
with an understanding and practice of professional attitudes, values and beliefs (including 
traditional ethics training associated with BOEE Standards Professional Conduct and 
Ethics) the Model Code of Ethics for Educators provides a framework for ethical decision-
making.  It allows the EPP to guide candidates through the complexities of P-12 education 
through the use of 5 guiding principles to understand their responsibilities as future 
educators.  These guiding principles include: 1) responsibility to profession; 2) 
responsibility for professional competence; 3) responsibility to students; 4) responsibility 
to the school community; and 5) responsible and ethical use of technology.  Similar to 
other professions, the MCEE “allows the profession of education to develop a common 
standard of care as a community. This allows educators to internalize intentional and 
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purposeful thinking about how to address ethical situations with the interest of the 
students at the center of attention.” (Hutchings, 2018) 
 
In order to reach the goals set forth in the SAU EPP vision and mission statements, this 
unit greatly emphasizes the role of teaching dispositions and ethical behavior in the 
preparation of its candidates.  Proper dispositions and ethical conduct are at the core of 
our program and are a vital component to prepare caring, qualified and competent 
teachers that are ready for the demands of today’s classrooms. 
 
The EPP believes the profession of education is continually advancing, and 
as such it is critical to understand how foundational themes such as diversity, 
social-emotional learning, and technology integrate across our 
understandings of teaching and learning.  As such, the EPP leverages cross-cutting 
themes that address the demands of pre-service educators and students within the 
context of the broader values of Catholic Social Teaching (USCCB.org) rooted in human 
dignity, relationships, advocacy, and justice.  The themes are embedded in the 
curriculum; thus, elements can be seen throughout all courses. The EPP currently has 
three cross-cutting themes that are integrated and assessed across the program. 
 

Diversity Theme:  Diversity is a core value of SAU, the College of Health 
and Human Services, and the School of Education.  Aligned with Catholic 
Social Teaching that calls for human dignity, relationships, advocacy, and 
justice, our pre-service teachers engage in both the respect of students’ 
cultures and their relationship to learning, as well as the study of the impact 
of one’s own culture, bias, and systemic systems of oppression on the 
classroom.  The EPP 's foundational understanding of diversity as it 
intersects with teaching and learning is through the work of Geneva Gay 
(2000) and Gloria Ladson-Billings (1995) and their research on Culturally 
Responsive Teaching and Culturally Relevant Pedagogy.  As our 
understanding of diversity, critical thinking, cultural issues (classroom-
community), history, and justice evolve, however, the EPP expands its 
understandings as well through the 2017 work of Paris & Alim entitled, 
Culturally Sustaining Pedagogies.  This work helps to move our candidates 
from the all too often practice of a deficit approach to diversity in society to 
embracing a resource (asset-based) approach to diversity.  This shift 
provides a school of thought for candidates where home and community 
practices are not excluded from the classroom, but rather strengthen it and 
student success.  Candidates experience this work directly in foundation 
courses.  It is then put into critical practice through methods courses, 
practicums, and ultimately during student teaching. 
 
Social-Emotional Learning Theme: Aligned with the theme of 
Diversity, the EPP centers the research of social emotional learning 
throughout its curriculum.  Recognized as the final of these three important 
themes, EPP pre-service teachers continually work through their 
understanding of and ability to teach, model, practice, and ultimately help 
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students to achieve the positive outcomes of developing social and 
emotional competencies.  This work is influenced by the identity formation 
research of Erikson and Marcia, the developmental work of Piaget, Bowlby, 
and Ainsworth, the socio-cultural theory of Kohlberg, the social learning 
theorists, including Bandura, and others.  The importance of the 
development of self-esteem, self-concept, self-regulation, and gender 
development and identity is examined, as well as the influence of family 
relationships and peer culture, across early childhood, middle childhood, 
and adolescence, as it relates to their moral and social-emotional 
development.  Recognizing that many children and adolescents experience 
trauma in their early years and throughout childhood and adolescence, the 
EPP is committed to the development of candidates to the profession who 
recognize the importance of creating a safe space for their students, the 
promotion of healing relationships, and the teaching of self-management 
and coping skills (Bath, 2008).  EPP candidates continually investigate this 
theme through foundational coursework in human growth and 
development and then put into practice by way of clinical experiences; 
engaging as educators to grow behavior management skills and 
understanding. 
 
Technology Theme:  Technology as a tool for teaching and learning can 
provide tremendous promise and power to both students and teachers.  The 
EPP views technology in two primary ways.  First, as a tool to learn, and 
second as a tool to empower.  The vision statement developed by the Iowa 
Core Curriculum 21st Century Skills Committee (Technology Literacy) 
states: “Each Iowa student will be empowered with the technological 
knowledge and skills to learn effectively and live productively.”  In order to 
do so, the EPP integrates the development of pre-service teachers’ 
knowledge and skills essential with a solid understanding and application 
of technology in their practice.  This includes the use of technology in the 
classroom to engage students to learn, collaborate, think critically, and 
problem-solve.  Echoed in ISTE standards for students, the EPP takes its 
candidates from a point of learning to use technology to engagement in 
transformative learning with technology.  Similarly informed by the broader 
values of Catholic Social Teaching, the EPP acknowledges the relevance of 
advocacy and justice as it relates not only to the use of technology, but to 
the ACCESS to technology.  In short, access is empowerment.  This access 
is essential to opening doors of opportunity for both educators and students.  
Technology is as much a tool for building democracy as it is a tool for 
studying democracy.  As noted by Meier in 2008 and reiterated in the Iowa 
Core standards, the task of educators is not to prepare students to “fit into 
the future”, rather we should be helping them to “shape it.”  Similar to the 
other themes, candidates investigate technology directly in foundations 
courses, and then develop their understanding and use of technology 
through methods courses, practicums, and ultimately during student 
teaching. 
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Given the landscape of public school classrooms today, the SAU EPP view the above 
foundational themes as critical components in the development of today’s educator.  
Classrooms are more diverse than they have ever been, and the social-emotional needs of 
today’s students are growing exponentially.  The use of technology in the classroom has 
been growing and growing for years, and now, with the COVID-19 pandemic, teaching has 
been impacted at an unprecedented level.  In order to reach the goals set forth in the SAU 
EPP vision and mission statements, this unit will need to continue to adapt and react to 
recent changes in these three areas to ensure that our candidates are ready for the 
demands of today’s classrooms. 
Finally, The EPP believes that clinical experiences are playing an essential 
role in developing highly qualified, caring and competent professional 
educators.  The St. Ambrose University EPP strongly believes that clinical experiences 
are essential in translating theory, course content, and course work into practice.  The 
SAU EPP has developed great working relationships with local school districts and the 
Mississippi Bend Area Educational Agency (MBAEA) to ensure that our teacher 
candidates are working with well-qualified cooperating teachers as well as appropriate 
content area clinical placements.  Clinical experiences at St. Ambrose EPP occur early, 
often, and are diverse.  Our candidates begin their explorations and interactions in the 
field early on - prior to their admission to the EPP - while they are taking EDUC 205 “Intro 
to Teaching Profession.” During their time in the program, our candidates continue to 
expand their horizons by gaining clinical experiences through practicums that are well 
integrated into all methods courses.  The EPP is proud that the number of required clinical 
experience hours exceeds the IDoE requirement for 80 hours of pre-service clinical 
experiences prior to student teaching.  Finally, our goal is to provide our teacher 
candidates with diverse experiences.  To this end, we strive to place each candidate in a 
variety of different settings to ensure that they have opportunities to work with diverse 
student populations, at different grade levels, and at schools with a variety of socio-
economic backgrounds.  We believe that doing this is the best approach to fully preparing 
students for the following reasons:  1) the quality and quantity of the diverse set of 
experiences has a great influence on how our candidates view and perceive the profession; 
2) our approach makes our students more marketable in the workplace as they have 
worked in a wide variety of instructional settings; and 3) due to the above our candidates 
enter the profession with a strong sense of the realities of teaching in today’s classrooms. 
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Graphic Representation of Conceptual Framework 
 

 
 

The St. Ambrose University Educator Preparation Program produces caring, 
qualified & competent educators through the coupling of the LIBERAL ARTS 

with the PROFESSIONAL PREPARATION of pre-service teachers. 
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2. 79.10(5)  The team found through a review of EPP and MSLP Advisory Board 
Meeting minutes that semiannual meetings are not occurring. The EPP and 
MSLP  are required to develop a plan of action to solicit and document input 
from advisory board members on a semiannual basis. The EPP and MSLP are 
required to show how and what data will be shared with advisory board members 
and how member feedback will be used for program improvement.  

 
SAU MSLP Program Plan of Action for 79.10(5) 
 
The SAU MSLP Program appreciates the feedback provided in the Team Report 
dated January 11, 2021 and recognizes the benefit of additional meetings with the 
program’s advisory board. The next two paragraphs outline the Program’s Plan of 
Action. The remaining paragraphs provide information on other ways the 
program obtains feedback from partners and uses the feedback for program 
improvement.  
 
The SAU MSLP Program will formally meet with the program’s advisory board a 
minimum of two times per calendar year. In March 2021, the program moved 
from formal annual meetings of the advisory board to formal semi-annual 
meetings of the advisory board.  The SAU MSLP program director communicated 
this change in an email to the advisory board prior to the board’s April 2021 
meeting. The addition of a second meeting each year allows the program to 
provide formal updates more frequently to board members as well as provide the 
board members additional scheduled opportunities to provide input to the 
program. The first meeting of each academic year will occur in April and the 
second meeting of each year will occur in October.  
 
Prior to each board meeting the program director will provide an agenda and 
accompanying materials to the advisory board members via email. Each meeting 
agenda will include an item for how the program used board member input for 
program improvement over the past six months (see advisory board meeting 
minutes for April 2021 - Appendix A). Each meeting agenda will also include 
semi-annual updates on the program’s strategic plan. A minimum of two MSLP 
faculty or staff will attend each meeting so one can host the meeting and the 
other can take minutes. As in the past, prior to each meeting, the program 
director will reach out to advisory board members for input on items they would 
like added to the agenda.  
 
The SAU MSLP program uses additional means for eliciting feedback from 
partners and using that feedback for program improvement. The program 
formally elicits biannual feedback from internship supervisors who have 
supervised two or more students within a two-year period. Some members of the 
advisory board also completed that survey. The program utilizes that input for 
program improvement. For example, this past year, the program included 
additional course content specific to medical abbreviations and medical billing 
codes prior to student internships. The SAU MSLP Clinical Director calls and 
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emails internship supervisors a minimum of three times during a student’s 10-12 
week internship placements. The program uses feedback shared during these 
communications for program improvement. The SAU MSLP Clinic Director 
asked an internship supervisor from the Chicago Public Schools how we could 
support that person with the move to telepractice in March 2020. The supervisor 
shared “learning more about dynamic assessment.” The supervisor went on to 
explain, “So many of the assessments they use to qualify kids for services are not 
approved for telepractice. So, parent interview, observations of child with 
another, etc., are going to be very important.”  
 
The SAU MSLP Program annually elicits feedback from community 
organizations, where MSLP students in their first year of the program are 
providing supervised prevention, assessment and intervention speech-language 
pathology services. This feedback process also is occurring on an informal basis 
throughout the calendar year. Prior to each fall semester, MSLP faculty assigned 
to supervise at off-site clinical placements (Friendly House, SAU Children’s 
Campus, Hope at the Brick House) meet with the directors of those sites to 
discuss ways the SAU MSLP program can better support their staff, mission, 
organization, children and/or clients. For example, placement sites have asked 
for support in fundraising efforts, staff and teacher education, advice on 
standardized testing instruments to document child progress in language and 
literacy skills and additional speech-language pathology services. Hope at the 
Brick House requested speech-language prevention, assessment intervention 
services be provided during the summer as their summer enrollment grew. Prior 
to this time, the services were only provided during fall and spring semesters. The 
SAU MSLP program now provides services during the summer to children at 
Hope at the Brick House.  
 
This process also plays out with local schools where the SLP at that school is 
supervising first year MSLP students. A speech-language pathologist at a school 
in Illinois has been supervising MSLP students this semester and has requested 
MSLP students for the extended school year. The program was not able to 
accommodate the request this year but plans to starting summer 2022. Prior to 
MSLP students providing services at that school, the supervising SLP and the 
SAU MSLP Clinical Director discussed what knowledge and skills the supervising 
SLP wanted the students to have for this placement. The supervising SLP 
mentioned a specific early literacy program. The SAU MSLP program ensured 
that students were familiar with that program prior to starting that placement.  
 
SAU EPP Program Plan of Action for 79.10(5) 
 
Prior to 2019, the School of Education was compliant with 79.10(5) by having 
advisory board meetings with the Educator Preparation Program Advisory Board 
and the Masters of Educational Administration Advisory Board.  With the 
passing of the SOE director in January 2020, the appointment of an interim 
director and the current situation with the COVID-19 pandemic, the SAU SOE 
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did not hold Advisory Board meetings at this time.  The unit is currently 
organizing a Spring 2021 meeting with the EPP Advisory Board and will get back 
to semi-annual meetings with this advisory board.  The meetings will be held in 
May and November of each academic year.  The next meeting will be held on 
Monday, May 17th at 5:00pm.  The agenda for the meeting can be viewed at:  
https://docs.google.com/document/d/1XkiZdzrydCeMuDC3TnyF5wakrxOSppdl
HUvUDgQoilY/edit?usp=sharing 
 
During the May 17th meeting, the Advisory Board will be presented with data, 
news, and updates within the School of Education on topics such as:  1) 
demographic data of each level in the program (i.e. ECE, Elementary, Secondary, 
K-12); 2) changes in leadership/administration at the university, college, and unit 
levels; 3) faculty and staff changes; 4) changes in facilities and/or physical plant 
updates; 5) changes in the MEA and MECE programs; 6) status/update on this 
compliance report; 7) selected activities/news for each semester since the last 
Advisory Board meeting including items such as student teaching, field 
placement, Praxis pass/fail rates, and candidate employment; and 8) upcoming 
strategies/challenges for the future of the School of Education.  We will also 
spend time soliciting feedback from the Advisory Board, asking for suggestions 
for improvement for the future of the unit. 
 
The Masters of Educational Administration Advisory Board did meet in April of 
2020.  No meeting has been held since that date.  St. Ambrose University closed 
this program during the summer of 2020 due to low program enrollment.  (See 
memo sent to DOE dated May 21, 2020 from CHHS Dean Sandy Cassady).  The 
program is currently teaching out its curriculum with the final cohort of students 
finishing this summer.  The same situation exists with the Masters of Early 
Childhood Education program.  This program will also end in the summer of 
2021 due to low enrollments and will be suspended this summer until further 
notice.  This program was designed to launch a new cohort when sufficient 
enrollment was evident. 
 
Current members of the 2021 SAU EPP Advisory Board are as follows: 
 

Name Institution/Organization School 
Professional 
Responsibility 

Bailie Baker Pleasant Valley School District 
Bridgeview 
Elementary ECE Teacher 

Lisa Britt Davenport School District Children’s Village ECE Teacher 
Erik 
Johnson Dubuque School District 

Sageville 
Elementary Principal - K-5 

Darcie 
Kress Pleasant Valley School District 

Teacher Leader 
for Curriculum 

Elementary School 
Teacher 

Megan 
Smith Moline School District 

Moline High 
School Assistant Principal 

https://docs.google.com/document/d/1XkiZdzrydCeMuDC3TnyF5wakrxOSppdlHUvUDgQoilY/edit?usp=sharing
https://docs.google.com/document/d/1XkiZdzrydCeMuDC3TnyF5wakrxOSppdlHUvUDgQoilY/edit?usp=sharing
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Jennifer 
Alongi Diocese of Davenport 

Lourdes Catholic 
School Principal - K-6 

Chad 
Steimle Diocese of Davenport 

John F Kennedy 
Catholic School Principal - K-8 

Tanya 
Wilkins Davenport School District 

Sudlow 
Intermediate 

Middle School 
Principal 

Sarah 
Stroud Diocese of Peoria 

Alleman High 
School Principal 

Frank Wood 
Retired North Scott Schools 
Principal 

North Scott 
Schools/SAU High School Principal 

Sarah 
Dennis St. Ambrose University SAU 

English Department 
Chair, Professor 

Larry Skillin St. Ambrose University SAU 
History Department 
Chair, Professor 

Tim 
Gillespie St. Ambrose University SAU 

Mathematics 
Department Chair, 
Professor 

Elizabeth 
Landon St. Ambrose EPP Candidate SAU ECE 
Taylor 
Tenley St. Ambrose EPP Candidate SAU Elementary 
James 
Cormier St. Ambrose EPP Candidate SAU Secondary 
Erin 
Robertson St. Ambrose EPP Candidate SAU K-12 
Dr. Gene 
Bechen St. Ambrose University SAU 

Interim Director - 
School of Education 

Dr. Deanna 
Stoube St. Ambrose University SAU 

Assessment 
Coordinator 

Jennet 
Jewell St. Ambrose University SAU 

Assessment 
Administrator 

 
 
Sources of Information: 
  
Interviews with: 

● President 
● Vice President for Academic Affairs,  
● Chief Financial Officer 
● Dean of CHHS 
● Interim Director of the School of Education/EPP Chair 
● MSSW Director 
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● MSLP Director 
● MSLP Alumni 
● MSLP Advisory Committee 
● MSLP Intern Supervisors 
● MSLP Adjunct Surveys 
● MSLP Candidate Surveys 
● MSSW Adjunct Surveys 
● MSSW Advisory Committee Surveys 
● MSSW Field Instructors 
● MSSW Admissions 
● MSSW Candidate Surveys 
● EPP Student Teacher Director 
● EPP Placement Officer 
● EPP Assessment Coordinator  
● EPP Curriculum Library Administrator 
● EPP Administrator Support 
● EPP Cooperating Teachers 
● EPP Adjuncts 
● EPP Student Teachers 
● EPP Alumni 
● EPP Faculty 
● EPP Candidate Surveys 
● EPP Advisory Committee Surveys 
● EPP Clinical Surveys 
● Interim Director of Media Curriculum Center  
● Registrar’s Office 
● Director of Academic Advisors 
● Content Area Chairs and Directors 

 
Review of: 

● Course syllabi 
● Candidate records 
● Institutional Report 
● Survey Responses 

Program Response to Review Team’s Initial Report 
Visits to classrooms and discussions with candidates 
 
DIVERSITY 
281—79.11(256) Diversity standard. The environment and experiences provided 
for practitioner candidates support candidate growth in knowledge, skills, and 
dispositions to help all students learn in accordance with the following provisions. 
 79.11(1) The institution and unit work to establish a climate that promotes and 
supports diversity. 
 79.11(2) The institution’s and unit’s plans, policies, and practices document their 
efforts in establishing and maintaining a diverse faculty and student body. 



 Educator Preparation Program Approval Report Saint Ambrose University 33 
 

 
Initial Team Finding: 

Met X 

Not Met  
 
Commendations/Strengths: 
 

● The team found evidence through the President interview of an emphasis on 
accessibility and underrepresented groups is a strategic plan priority with a 20% 
increase in the minority student body. 

 
Recommendations: 
(Recommendations are made to inform the program for continuous improvement only. 
No action is required.) 

 
1. 79.11(2) There is evidence of a university emphasis on increasing the number of 

candidates from underrepresented groups, however, there is a lack of evidence of 
a similar emphasis within the unit. The team recommends the unit work with the 
institution to develop and implement a recruitment plan that includes an 
emphasis on attracting and supporting candidates from underrepresented 
groups. 

● The units agree with the university emphasis on increasing the number of 
candidates from underrepresented groups and follow university 
recruitment procedures related to that emphasis. The units collaborate 
with the St. Ambrose University Admissions efforts which include 
providing bilingual admissions counselors who are available to 
meet/speak with families in Spanish, providing recruitment materials that 
are translated in Spanish, recruiting in high schools and community 
colleges with high diversity rates as well as visiting diverse high schools 
and college fairs geared toward diverse populations of students.  St. 
Ambrose admissions staff has expanded focus into markets such as 
Milwaukee, St. Louis, Chicago, and Puerto Rico with a focus on school 
districts that will yield a higher level of diverse student identities. 

● The MSLP Program awards applicants’ additional points on the admission 
application rubric if they report as bilingual, report race and/or ethnicity 
other than White, identify as first generation college student and/or report 
being from a family or region that is economically disadvantaged. The SAU 
College of Arts and Science’s Modern Languages Department recently 
developed a Certificate in Spanish for Health and Human Services 
Professionals. The establishment of this certificate may also assist the 
units in recruiting undergraduate students with diverse backgrounds. The 
MSLP Program will also be working with the same department to develop 
a track for students to complete a major in Spanish, a minor in Speech and 
Hearing Science and then enter the graduate speech-language pathology 
program. The creation of an SAU affiliate graduate student organization 
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may also benefit recruitment of students from diverse backgrounds into 
the MSLP and MSW programs. For the MSW program, student 
recruitment, our admissions coordinator specifically reaches out to 
interested candidates who are students of color to facilitate their 
application and encourages them to share information relevant to social 
location and context that they feel is relevant to their future social work 
profession. 

● We have included a statement in our recruitment of students which 
encourages underrepresented groups to apply.  We have addressed this as 
a college and as departments, especially in the EPP. 

 
2. 79.11(2) In the program’s response to the preliminary review, the unit noted 

there is a need to “engage in a more concerted and determined effort to hire full-
time diverse faculty in the EPP” The team recommends the unit develop policies 
focused on attracting and retaining diverse faculty members. 

● The EPP recognizes and affirms that teachers from culturally and 
linguistically diverse backgrounds help to narrow achievement gaps for 
students of color, and are highly valued in our nations’ classrooms.  While 
efforts have been undertaken by our admissions staff to recruit diverse 
candidates to our program, we acknowledge the pace has been slow, and 
that we need to be more concerted and determined in our efforts.  The EPP 
has resolved, in partnership with the Saint Ambrose University admissions 
staff, to develop and implement an action plan to recruit diverse 
candidates to our program. 

● The MSW program promotes diversity and hiring candidates from under-
represented groups through advertising through the National Association 
for Black Social Workers, and the National Association of Puerto Rican 
and Hispanic Social Workers.  As a profession highly invested in 
representation and serving these same students, the Council on Social 
Work Education job posting site attracts a very diverse candidate pool.  
Fully 50% of the full-time faculty in the MSW Program, (3 individuals) are 
international faculty members from India, Saudi Arabia and South Korea.   

● We have included a statement in our recruitment of  faculty which 
encourages underrepresented groups to apply.  We have addressed this as 
a college and as departments, especially in the EPP. 

 
Concerns: 
(Concerns are made to inform the program for continuous improvement. However, the 
program is required to address concerns before State Board action.) 
 
None 
 
Sources of Information: 
  
Interviews with: 

● Vice President for Academic Affairs  
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● Administrative Assistants 
● Teacher Education Program (EPP) faculty 
● EPP candidate interviews 
● Master of Social Work (MSW) faculty 
● President 

Review of: 
● Big Book Placements Excel document 
● Curriculum Vitae 
● Diversity Exhibits in Blackboard 
● Course Syllabi 
● Institutional Report 
● Survey Responses 
● Program Response to Review Team’s Initial Report 

 

FACULTY 
281—79.12(256) Faculty standard. Faculty qualifications and performance shall 
facilitate the professional development of practitioner candidates in accordance with the 
following provisions. 
 79.12(1) The unit defines the roles and requirements for faculty members by 
position. The unit describes how roles and requirements are determined. 
 79.12(2) The unit documents the alignment of teaching duties for each faculty 
member with that member’s preparation, knowledge, experiences and skills. 
 79.12(3) The unit holds faculty members accountable for teaching prowess. This 
accountability includes evaluation and indicators for continuous improvement. 
 79.12(4) The unit holds faculty members accountable for professional growth to 
meet the academic needs of the unit. 
 79.12(5) Faculty members collaborate with: 
 a.  Colleagues in the unit; 
 b.  Colleagues across the institution; 
 c.  Colleagues in PK-12 schools/agencies/learning settings. Faculty members engage 
in professional education and maintain ongoing involvement in activities in preschool 
and elementary, middle, or secondary schools. For faculty members engaged in teacher 
preparation, activities shall include at least 40 hours of teaching at the appropriate 
grade level(s) during a period not exceeding five years in duration. 
 
Initial Team Finding: 

Met  

Not Met X 
 

Commendations/Strengths: 
 

● The team found evidence through candidate interviews that candidates value and 
appreciate EPP faculty that go above and beyond their responsibilities in 
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responding to emails and in being available for questions to facilitate the 
development of candidates.  

● The team found evidence through candidate interviews and survey responses that 
candidates recognize faculty experience and expertise as beneficial to their 
learning and growth. 

● The team found evidence through SLP and SSW faculty interviews and review of 
the IR, full time faculty table, and curriculum vitae/resumes that faculty 
experience goes beyond the requirements set forth for maintaining ongoing 
involvement in clinical work. These experiences benefit candidates because 
faculty provide highly relevant examples and experiences.  

● The MSLP Director meets with a newly hired faculty weekly to ensure a 
successful onboarding process.  

 
Recommendations: 
(Recommendations are made to inform the program for continuous improvement only. 
No action is required.) 

 
1. 79.12(2) The team found a lack of evidence to suggest the assessment 

coordinator has the knowledge and experience to have the sole responsibility for 
determining the level of performance demonstrated in candidate portfolio 
artifacts and reflections. The team recommends the unit review the alignment of 
expectations and experiences and make adjustments as necessary. 
● Thank you for this feedback.  With your recommendations and through 

advocating for this position, we now have a faculty member with assessment 
coordinator responsibilities in place.  This person is highly skilled in this area.  
She has been involved in assessment throughout her career, has been involved 
in IACTE and has served on several DOE site visit teams. 
 

2. 79.12(3) The team found evidence through EPP faculty interviews of faculty 
evaluations relying solely on candidate perception evaluations.  The team found 
no evidence of classroom observations to evaluate teaching in the EPP through 
faculty interviews, the Department Chair interview, IR, and PR.  The team 
recommends developing and implementing a process to observe, document, and 
communicate teaching evaluations to provide indicators for continuous 
improvement and inform professional development to meet unit needs. 
● The AY20-21 saw considerable discussion about this topic in the College of 

Health and Human Services this year.  Several departments in the CHHS have 
peer review and director reviews in place as part of their comprehensive 
evaluation process.  The EPP currently does not have this review process in 
place and needs to move in this direction as it works toward consistency 
across all of the departments and programs in the college.  Many are in 
agreement that we should be doing ongoing observation and consultation 
with faculty in our departments.  In the School of Social Work, the director 
observes pre-tenure faculty yearly, including (if requested by either party) 
observing in the online classroom Blackboard space.  She also observes 
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clinical faculty, tenured faculty for 5 year reviews and adjunct faculty that are 
in the classroom (digital or on ground).   

● The EPP faculty have expressed interest in a peer observation process; 
however, this was not pursued  during the pandemic.  There is agreement that 
an open and clear evaluation process with faculty is important for pre-tenure, 
post-tenure and clinical faculty.  Currently the EPP is evaluating the processes 
used by the CHHS Physical Therapy and Nursing Departments in evaluating 
its faculty.  This process is ongoing.  A future goal of this EPP will be to return 
to national accreditation. 
 

3. 79.12(4) The team found evidence through faculty interviews and the Evidence 
of Professional Growth table of inconsistent participation in professional 
development of all faculty (in particular, EPP adjunct faculty). The team 
recommends the unit examines resources and policies to ensure faculty members 
are able to attend professional development opportunities that meet the needs of 
both the faculty member and the unit.  
●  Certainly, the COVID-19 pandemic had an impact on this availability this past 

year but we found that  faculty (including and perhaps especially adjunct 
faculty) were more able to participate in virtual training and other 
Professional Development opportunities.  Moving forward, we will make 
certain to include adjunct faculty in both in-house and outside PD.  The EPP 
recognizes a benefit in examining the content of PD to focus on both how to 
teach and also content area expertise whether provided internally or from 
external sources. 
 

4. 79.12(5) The team found a lack of evidence that EPP faculty regularly 
collaborate within the unit or participate in non-teaching aspects of the program.  
The team recommends the unit establish policies/incentives to increase and 
document consistent collaboration and participation across all unit members.  
● The EPP meets twice a year for in each level (K-12, elementary, secondary, 

and ECE) to discuss candidate progress.  In each level meeting, the group 
makes recommendations for each individual student regarding their 
candidacy in the EPP. At the beginning of each semester an all-day retreat is 
scheduled for all EPP faculty and staff. An assessment theme is currently 
being discussed for this meeting for the upcoming school year. We are also 
mandated by the state to complete 40-hours in a teaching setting, of course 
this was not fully complete this year because of COVID.  Many other events 
are in the works to work toward this recommendation in the future. 
 

5. 79.12(5) The team found evidence through MSW field instructor interviews that 
communication is lacking between faculty liaisons and faculty instructors. The 
team recommends the program develop a policy to define and communicate the 
field instructor and liaison roles and responsibilities. 
● The SSW Director of Field Education convened the group of faculty field 

liaisons this spring to further investigate this communication challenge.  
Several ideas emerged in the discussion 1) increasing training for field 
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instructors regarding assessments for MSW students, 2) further articulation 
of the boundaries of each role, 3) ideas for support and connection between 
the roles next Academic year. 

 
Concerns: 
(Concerns are made to inform the program for continuous improvement. However, the 
program is required to address concerns before State Board action.) 
 

1. 79.12(2) The team found a lack of evidence of appropriate preparation, 
knowledge, or experience aligned with teaching duties for Rebecca Menard 
(teaching experience in physical education, history, ESL, and special education), 
who is teaching secondary English/language arts @ SAU) (2009-present). The 
unit is required to verify alignment of qualifications with teaching duties for all 
faculty members and make adjustments in assignments or qualifications to meet 
the standard. 
● The SAU SOE recognizes the above deficiency and (given the situation with 

the passing of our former director) has not been able to determine why this 
occurred.  This adjunct faculty member will no longer be teaching this class 
and an appropriate replacement will be found for the Fall 2021 semester.  The 
University now has adopted a process for ensuring all faculty meet Higher 
Learning Commission minimum qualifications as defined by academic and 
tested experience.  A “Minimum Qualifications” form has been adopted that 
serves as a checklist to see that faculty hires meet HLC requirements.  The 
EPP Director sends the checklist to the Dean for approval who in turn sends it 
to the Provost for approval.  The goal is to maintain alignment with the State 
DOE and HLC requirements in each faculty member hired by the university 
and the School of Education. 

 
2. 79.12(5) The team found a lack of evidence of the faculty completion of the 40-

hour recency requirements: 
● M (EDMATH 210 includes outcomes related to instruction) (2012-present 

@ SAU) 
● K (Science & Soc. St. Methods) (2012-present @ SAU)  
● R (Special Soc. St. Methods) (2007-present) 
● B (Special Education courses include objectives related to teaching) 

(2006-Present) 
● F (course objectives related to teaching interventions and strategies taught 

in ED Comm 325 (2012-Present)  
● R  (Secondary English/Language Arts) (2009-present) 

 
Documents for can be found at: 
Appendix B  
 
R retired in May 2020.  M is no longer employed by the unit. 
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The SAU SOE recognizes the above deficiency with regard to F and (given the 
situation with the passing of our former director) has not been able to determine 
why this data was not collected from the faculty member.  There was some past 
confusion as to whether or not the EDCOMM325 course was considered part of 
teacher preparation and/or this requirement (79.12(5)c).  This problem will be 
remedied starting in the Fall 2021 semester. 
 
The team found evidence of partial completion of the 40-hour requirement 
through review of the 40-hour log exhibits and course syllabi for: 

o T (35 hours) (Mathematics Methodology) (2006-present @ SAU) 
o E (10 hours) (ESL & Language Arts/Reading Methods) (2015-Present) 

The unit is required to ensure all EPP faculty complete 40 hours of teaching in P-
12 schools within a five-year period. 

 
Documents can be found at: 
Appendix B 
 

Sources of Information: 
  
Interviews with: 

● Teacher Education Program (EPP) faculty 
● Master of Science in Speech-Language Pathology (MSLP) faculty 
● Master of Social Work (MSW) faculty 
● EPP candidate interviews 
● MSLP chair interview 
● EPP chair interview 
● Administrative Assistant interview 
● MSW field instructor interview 

 
Review of: 

● SAU EPP candidate survey responses 
● Institutional Report 
● Curriculum Vitae 
● Survey Responses 
● Course Syllabi 
● 40-hour logs 

 
ASSESSMENT 
281—79.13(256) Assessment system and unit evaluation standard. The unit’s 
assessment system shall appropriately monitor individual candidate performance and 
use that data in concert with other information to evaluate and improve the unit and its 
programs in accordance with the following provisions. 
 79.13(1) The unit has a clearly defined, cohesive assessment system. 
 79.13(2) The assessment system is based on unit standards. 
 79.13(3) The assessment system includes both individual candidate assessment and 
comprehensive unit assessment. 
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 79.13(4) Candidate assessment includes clear criteria for: 
 a.  Entrance into the program (for teacher education, this includes a preprofessional 
skills test offered by a nationally recognized testing service. Institutions must deny 
admission to any candidate who does not successfully meet the institution’s passing 
score requirement). 
 b.  Continuation in the program with clearly defined checkpoints/gates. 
 c.  Admission to clinical experiences (for teacher education, this includes specific 
criteria for admission to student teaching). 
 d.  Program completion (for teacher education, this includes testing described in 
Iowa Code section 256.16; see subrule 79.15(5) for required teacher candidate 
assessment). 
 79.13(5) Individual candidate assessment includes all of the following: 
 a.  Measures used for candidate assessment are fair, reliable, and valid. 
 b.  Candidates are assessed on their demonstration/attainment of unit standards. 
 c.  Multiple measures are used for assessment of the candidate on each unit 
standard. 
 d.  Candidates are assessed on unit standards at different developmental stages. 
 e.  Candidates are provided with formative feedback on their progress toward 
attainment of unit standards. 
 f.  Candidates use the provided formative assessment data to reflect upon and guide 
their development/growth toward attainment of unit standards. 
 g.  Candidates are assessed at the same level of performance across programs, 
regardless of the place or manner in which the program is delivered. 
 79.13(6) Comprehensive unit assessment includes all of the following: 
 a.  Individual candidate assessment data on unit standards, as described in subrule 
79.13(5), are analyzed. 
 b.  The aggregated assessment data are analyzed to evaluate programs. 
 c.  Findings from the evaluation of aggregated assessment data are used to make 
program improvements. 
 d.  Evaluation data are shared with stakeholders. 
 e.  The collection, aggregation, analysis, and evaluation of assessment data described 
in this subrule take place on a regular cycle. 
 79.13(7) The unit shall conduct a survey of graduates and their employers to ensure 
that the graduates are well-prepared, and the data shall be used for program 
improvement. 
 79.13(8) The unit regularly reviews, evaluates, and revises the assessment system. 
 79.13(9) The unit annually reports to the department such data as is required by the 
state and federal governments. 
 
Initial Team Finding: 

Met  

Not Met X 
 
Commendations/Strengths: 
 

https://www.legis.iowa.gov/docs/ico/section/2016/256.16.pdf
https://www.legis.iowa.gov/docs/iac/rule/281.79.15.pdf
https://www.legis.iowa.gov/docs/iac/rule/281.79.13.pdf
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● The team found evidence that the EPP program has reconvened the Assessment 
Committee recently and developed a strong plan to address assessment issues.  

● The graduate programs in Social Work and Speech and Language Pathology have 
well-developed and integrated systems for assessment, both program level, and 
candidate level that are broadly understood by faculty, staff, candidates and 
additional constituents.  

 
Recommendations: 
(Recommendations are made to inform the program for continuous improvement only. 
No action is required.) 
 

1. 79.13(1) The team found evidence through committee documents and minutes, 
interviews, and artifacts that the EPP did not replace the position of assessment 
coordinator when it was last vacated. There is significant evidence of the need for 
an assessment coordinator. The team recommends the unit examine faculty 
qualifications, roles and capacity to appoint an assessment coordinator.  

● The EPP has reinstated the position of assessment coordinator.  It has 
been filled, responsibilities assigned and work begun on recommended 
improvements. We thank you for your recommendation in this area! 

 
2. 79.13(2) The team found evidence through artifacts, faculty, staff, and candidate 

interviews, and assessment committee documents that the EPP program has an 
assessment committee, but the roles on the assessment committee aren’t clearly 
defined, and this has led to confusion and in some instances inconsistent 
messaging about the purpose and intents of assessment. The team recommends 
the unit identify and document roles and responsibilities as well as the work of 
the assessment committee. 

● The EPP, under the guidance of the assessment coordinator, will clearly 
define and redefine roles and responsibilities of the assessment 
committee, to achieve clarity and eliminate inconsistent messaging 
regarding assessment. The coordinator will use permanent faculty meet 
time and fall, 2021 inservicing to accomplish this important work. 

 
3. 79.13(4)d Examination of ETS score data over the past five years indicates 

relatively low passing rates, compared to state averages. The team recommends 
the unit examine this data (especially sub-test data) and use it to examine and 
make improvements to programming. 

● The EPP will examine ETS data to adjust our programming. The EPP 
director in conjunction with the assessment coordinator and 
administrative assistant will be responsible for analysis and 
improvement.  Input from faculty will be sought during faculty and 
inservice meet time to accomplish this recommendation. Sub-test data will 
be especially scrutinized.  We plan to triangulate these findings with 
assessment and evaluation data and will make changes based on these 
findings. 
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Concerns: 
(Concerns are made to inform the program for continuous improvement. However, the 
program is required to address concerns before State Board action.) 

1. 79.13 The team found evidence that the EPP does not have a clearly defined, 
coherent assessment system. Evidence includes: 

a. 79.13(1) and (2) The team found evidence through interviews, artifact 
review, and policy review that there is a lack of alignment of assessment 
practices in the EPP with the unit’s conceptual framework, standards, and 
best practices.  

b. 79.13(3) The team found evidence through interviews, artifact review, 
candidate work samples, and EPP policy that there is inconsistent 
understanding about the purpose and role of assessment among 
constituents. Furthermore, the team found assessment practices are 
lacking comprehensive and standardized focus across the program. 

c. 79.13(4)a The team found evidence that there are misconceptions about 
what is required for entrance to the program and there is evidence that 
exceptions to the admission policy are granted by individual decision 
instead of being governed by unit policy.  

d. 79.13(4)b The team found evidence that within the EPP there isn’t a 
system in place, with checkpoints that account for all candidates 
(including transfer candidates).   

e. 79.13(4)d The team found evidence through faculty and candidate 
interviews that there are concerns about the final presentation assignment 
required for program completion. These concerns include how candidates 
are prepared for the assignment, how candidates are assessed, feedback 
candidates receive, and inconsistent messaging about the use of the 
Taskstream tool.  

f. 79.13(5)a The team found through interviews, artifact review, and policy 
to indicate that the EPP has not established candidate assessment 
measures are fair, reliable, and valid.  

g. 79.13(5)b The team found evidence through candidate interviews that 
there is a lack of clarity about how individual course assignments help to 
demonstrate progress toward  attainment of professional standards. 

h. 79.13(5)e The team found evidence through artifact review and candidate 
interviews that there are inconsistent and in some instances absences of 
documented feedback regarding candidate performance in coursework 
and clinical experience and information regarding how teacher candidates 
are using feedback to improve their performance. 

i. 79.13(6)a The team found evidence that systematic review of assessment 
data for program completion has not been a regularly occurring practice in 
the EPP program. 

j. 79.13(6)e  The team found a lack of evidence that appropriate 
stakeholders were provided opportunities to program evaluation data and 
to provide an analysis/feedback regarding that data for program 
improvement.   
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The unit is required to examine and adjust the assessment system to ensure that 
it is clearly defined and communicated, purposeful for candidate and program 
assessment and coherent. 

 
SAU EPP Program Plan of Action for 79.13 
 
79.13(1), (2) and (3) 
 
As an EPP we have reaffirmed the policies we have in place and will reinstate our 
assessment processes with leadership provided by our new Assessment Coordinator.  
During the 2020-2021 academic year, the SAU EPP Assessment Committee worked to 
update and redevelop our past policies so that they are relevant to our current needs as a 
unit.  You can examine this document at:  https://drive.google.com/file/d/1FhJi-
avgey1qb45uqs8jgXxsifze6wfg/view?usp=sharing 
 
In the Fall of 2021, the Assessment Coordinator will re-establish the purpose and role of 
assessment in the EPP through ongoing education and refining our assessment 
tools.  Work has already begun on the scoring rubric(s) to be used and plans for annual 
and ongoing checkpoint meetings between EPP students and advisors to address the 
above concerns. 
 
In addition to the above, we are responding to the concern of a lack of comprehensive 
focus on assessment by auditing all EPP courses and implementing our new assessment 
tool after training conducted by the new Assessment Coordinator during our School of 
Education inservice in August, 2021.  Implementation of the new tool and assessment 
system and above mentioned audit will begin promptly in Fall of 2021 which will 
standardize our focus on assessment in the EPP. 
 
We are currently making revisions to our School of Education Candidate Handbook, 
EPP website content and course catalog to reflect all of the revisions/updates to our 
current policies.  The handbook revisions will be completed in the summer of 2021 with 
approval made by the EPP faculty at our August 2021 retreat.  Much progress has been 
made on EPP website content and should be completed in June 2021.  The EPP course 
catalog content in the 21-23 St. Ambrose University Course Catalog underwent an 
extensive revision and update during the spring 2021 semester.  This project is 
completed and is currently being reviewed by the institutions’ registrar as well as the 
Educational Policies Committee.  In addition to updating language in course 
descriptions and programs, the following has been included in this update. 
 
79.13(4)a 
 
Our current policies have been updated and are in the process of being approved by the 
St. Ambrose University Records and Registration Office as well as the Educational 
Policies Committee. 
 
ADMITTANCE TO THE EDUCATOR PREPARATION PROGRAM 

https://drive.google.com/file/d/1FhJi-avgey1qb45uqs8jgXxsifze6wfg/view?usp=sharing
https://drive.google.com/file/d/1FhJi-avgey1qb45uqs8jgXxsifze6wfg/view?usp=sharing
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Before being formally admitted the Educator Preparation Program students must meet 
the following requirements:  

1. Maintain a 3.0 cumulative grade point average (GPA).  
2. Maintain a 3.0 in education courses, including those outside of the education 

department but required for major/endorsement.  
3. Maintain a 3.0 in major field (Secondary & K-12).  
4. Satisfactorily complete 40 field hours in EDUC 205 or provide verification of 

such through EDUC 207.  
5. Submit Educator Disposition Assessments (EDUC 205 or 207 instructor and 

cooperating teacher’s evaluation for EDUC 205) which show candidates are 
making progress toward meeting the 9 educator dispositions.  

6. Earn a grade of “B” or above in EDUC 205 or 207.  
7. Have taken EDUC 282 and EDUC 284 and earned at least a B average.  

Consistent with Iowa Department of Education standards, the Educator Education 
Program has established a five-year limit for accepting field hours. Field hours 
completed more than five years prior to submission of a completed EPP application will 
need to be repeated.  
 
APPLICATION TO THE EDUCATOR PREPARATION PROGRAM  
Only electronic applications are accepted for the EPP. The electronic application may be 
accessed in the student’s Taskstream account. Teacher candidates will be asked to 
identify one or more endorsement areas at the time of application. Please refer to 
Appendix C for a list of endorsement areas. 
 
Upon admission to the St. Ambrose Educator Education Program, all accepted 
candidates will be enrolled in EDUC208: Introduction to Taskstream by the Assessment 
Administrator prior to the start of  next semester. Enrollment in this course requires a 
one-time, one hour meeting with the Assessment Administrator for students to gain 
access to the Taskstream system. Enrollment in this course is required during their first 
semester in the EPP and attendance in the course prior to the beginning of the semester 
is mandatory.   There is a course fee associated with this course which covers the cost of 
the subscription to the ePortfolio software to be used throughout the program of study. 
The initial course fee pays for a three year subscription for the program. Any student in 
the EPP for longer than three years will pay the renewal cost of the subscription 
annually until graduation. 
 
Admission to the St. Ambrose Educator Education Program does not guarantee a state 
authorized teaching license. 
 
APPEALING AN ADMISSION DECISION  
Candidates not accepted into the EPP because of low GPA have the option to appeal the 
decision.  Candidates should contact the assessment coordinator to begin the appeals 
process.  There are deadlines for filing an appeal, and these will be communicated in the 
official denial letter. 
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Candidates not earning at least a B in EDUC 205 or 207 will not be admitted to the EPP 
and may not appeal the decision.  They can retake EDUC 205 or 207 and seek admission 
upon earning at least a B and meeting all other application requirements. 
 
79.13(4)b 
 
Another assessment concern to address is that in the EPP there isn’t a system in place, 
with checkpoints that account for all candidates (including transfer candidates).  We 
propose the following action plan: 
 
Continuation in the EPP  
Purpose: On-going assessment of teacher candidate’s performance  
Point in Program: Performance of all teacher candidates is reviewed at the end of 
each semester after the candidates have been accepted to the program.  
Requirements: 
To continue in the program the teacher candidates need to meet the following 
requirements every semester: 
1. Minimum cumulative (including all SAU and transferred course grades) GPA of 3.0.  
2. Minimum GPA of 3.0 in education courses with no grades below a “C”.  
3. Minimum GPA of 3.0 in all major courses with no grades below a “C” if applicable.  
4. Satisfactory completion of clinical experiences, as documented in midterm and final 
evaluations completed by school-based educators (filed on Taskstream).  
5. No unresolved disposition concerns on Taskstream teacher candidate’s file. 
6. Submission of artifacts accompanied by reflections for all completed EDUC and Core 
courses identified on Taskstream.  
 
Reviewers:  
All EPP faculty are assigned to review candidates’ performance within one of the 
following grade levels – Early Childhood Education, Elementary Education, and 
Secondary Education. 
 
Decision on continuation in the program: 
The grade level committees make recommendations on the status of each teacher 
candidate in the program to the Assessment Coordinator, who communicates the status 
in the program to all teacher candidates at the end of each semester.  
The status letters are of three types:  

● Commendation letter if the candidate is in good standing with the program;  
● Probationary status letter in case some of the requirements are not met by the 

teacher candidate;  
● Denial status letter if a candidate on probation failed to address the concerns 

identified in the probationary status letter. (Examples of such letters can be 
found in Appendix D). 

 
Appeal process: 
Candidates receiving a denial status in the EPP have the option to appeal the decision. 
Candidates should contact the Assessment Coordinator to begin the appeals process. 
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There are deadlines for filing an appeal, and these are communicated in the official 
denial letter. 
 
79.13(4)d 
 
The EPP greatly appreciates the concerns the team found in the evidence about the final 
presentation assignment required for program completion.  As a result of addressing 
these concerns, we propose the following plan of action: 
All student teachers’ final presentations will be based on one of the following four 
standards: 
1. Identifies the developmental needs of all students and responds with varied learning 
experiences. 
2. Manages the classroom by engaging students actively and minimizing loss of 
instruction time. 
3. Promotes interdisciplinary connections to explore content.  
4. Encourages students to think critically about information and concepts in the content 
area. 
 
Student teachers choose which standard on which to focus their final 
presentation.  Additional information is presented to and available during student 
teacher inservices. 
 
The following journal entries will be added into every syllabus for all student 
teachers.  They will be assigned in Blackboard and will be part of the final grade for all 
student teachers.  Journal entries should be approximately one page, but no more than 
two pages.  Supervisors will provide feedback in Blackboard.  Suggested point value is 10 
points per journal entry.  The goal is to improve consistency among EPP student 
teachers and supervisors to better prepare for the final presentation. 
 
Journal Entry #1 
How are things going?  What did you find challenging?  What have you learned?  What 
has frustrated you?  What has surprised you? 
Talk about your comfort level (thus far) with:  
Standard #1 Learner Development 
Standard #2 Learning Differences  
 
Student Teacher Inservice #1:  Efolio Workshop; Additional implementation of 
Taskstream, Uploading Artifacts, Checklist for Taskstream 
 
Observation #1 
 
Journal Entry #2 
Conclusion of Week 2 / Sunday 11:59 PM 
 
Reflect on your relationship with your cooperating teacher.  How is it going?   If it is 
going well, please explain what steps you and your cooperating teacher have taken to 



 Educator Preparation Program Approval Report Saint Ambrose University 47 
 

make things go smoothly.  If you are struggling, please explain what steps you are going 
to take to improve the relationship.   
How are you planning for instruction?  Have you been part of a PLC? 
Standard #3:  Learning Environments 
Standard #7: Planning for Instruction 
Student Teacher Inservice:  Classroom Management 
 
Journal Entry #3: 
 
Conclusion of Week 3 / Sunday 11:59 PM 
Talk about the importance of a classroom routine.  Talk about the climate and culture of 
the classroom.  Reflect on the evidence of relationships in the classroom.  What system 
exists (formal or informal) to manage classroom behavior? 
Standard #3:  Learning Environments 
Aligned to: Student Teacher Inservice:  Classroom Management 
Observation #2 
 
Student Teacher Inservice:  Teacher Quality 
Standard #9: Professional Learning and Ethical Practice.  
 
Journal Entry #4 
 Conclusion of Week 5 / Sunday 11:59 PM 
What standard have you chosen for your final presentation?  Why have you selected this 
standard?  What data have you collected that has contributed to this choice?  What 
changes do you hope to see? 
Standard #6: Assessment 
 
 Observation #3 
  
Student Teacher Inservice:  Code of Ethics 
Standard #9: Professional Learning and Ethical Practice.  
 
MID-TERM Conference with Supervisor.  Review of Journal entries, observations, check 
use of Taskstream 
 
Observation #4 
 
Journal Entry #5 
 Conclusion of Week 7 / Sunday 11:59 PM 
Elaborate on your instructional strategies.  How do you decide what type of instruction 
you use?  What drives those decisions?  What have you learned from your cooperating 
teacher?  What have you applied from your learning experiences at St. Ambrose? 
Standard #4: Content Knowledge 
Standard #5: Application of Content 
Standard #8: Instructional Strategies 
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Student Teacher Inservice:  Licensure and Mock Interview 
Standard #9: Professional Learning and Ethical Practice.  
 
Observation #5 
  
Journal Entry #6:  
Conclusion of Week 8 / Sunday 11:59 PM 
What professional development have you been part of?  Have you been able to 
participate in Professional Learning Communities?  What type of collaboration takes 
place? 
What support do you need right now to be successful?  What steps are you taking to 
improve?   
Standard #9: Professional Learning and Ethical Practice.  
Standard #10: Leadership and Collaboration.  
 
Student Teacher Inservice:  Career Center-Job tips; Final Efolio Workshop 
  
Observation #6 
 
Journal Entry #7 
Conclusion of Week 10 / Sunday 11:59 PM 
How are you coming with your final presentation?  I am available for a trial run, if you 
would like to schedule that.  What ongoing data are you collecting; please include that 
with your journal.  What has been the most challenging?  The most interesting?  Are you 
seeing the impact that you thought you would see as you made adjustments? 
 
Student Teacher Inservice:  Group Interviews 
 
Journal Entry #8 
Conclusion of Week 12 / Sunday 11:59 PM 
Think back to January… think of a particular student who has really frustrated you / 
challenged you?   
Why did you choose this student?  What stood out to you?  What behaviors did this 
student exhibit?  What data did you collect?  What adjustments did you make to your 
instruction and interactions?  How did the classroom behavior plan impact this 
student?  How did this student’s behavior impact instruction?  Describe how this child’s 
behavior impacted their learning?  What is your main takeaway from working with this 
student? 
Standard 1: Learner Development 
Standard 2: Learning Differences 
Standard 3: Learning Environments 
 
Observation #7 
  
Student Teacher Inservice:  Final submission of Efolio Videos 
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Video Evaluations 
 
Final observation and conference with: 
 Student Teacher 
 Supervisor 
 Cooperating Teacher 
Supervisor will review the video of the final presentation and also the feedback provided 
in Taskstream.  This information will be part of the final evaluation of the student 
teacher. 
 
The next portion of the plan seeks to improve access for all EPP student teachers and 
supervisors as to how the assessment is to take place and the basis for that assessment.  
The following final scoring document would be shared, demonstrated and discussed 
with student teachers at a student teaching seminar as well as discussed with university 
supervisors during their trainings.  This document can be found at:  
https://drive.google.com/file/d/1cXrOv-qnr-
Pd4VNhgQqMgUlL1AiZp81b/view?usp=sharing 
 
Feedback has always been available to the student but now will be shared by the 
supervisor as part of the final evaluation.  This rubric will be shared with student 
teachers by the Student Teaching Coordinator and by their supervisor.  This document 
can be found at: 
https://drive.google.com/file/d/1gdjDrRbvDq2ssirxmvHhtorGulupjMzV/view?usp=sha
ring 
 
All student teaching supervisors will now have access to student teacher final projects 
and feedback such that they can incorporate this information into final grades. 
 
In addition, all instructors in 300-level classes and above will identify (at least) one 
assignment in each course that is to be uploaded to TaskStream.  They will also clarify 
which standard(s) the specific artifact/assignment aligns with, and will verify that the 
students take this step each semester in each course during their time in the EPP. 
 
79.13(5)a, (5)b and (5)e 
The EPP recognizes the importance and need of improving clarity about how individual 
course assignments help to demonstrate progress toward attainment of professional 
standards.  We propose the following strategies to achieve better clarity on this concern. 

● InTASC standards addressed in each course will be part of the syllabus. 
● Performances, Essential Knowledge and Critical Dispositions will be specified 

when applicable. 
● Research papers will be aligned to InTASC standards and referenced as such in 

the syllabus. 
● Assignments which reflect 10% (or more) of final grade will be aligned to InTASC 

standards and referenced as such in the syllabus.  Intentional explanation of 
standards will be provided as part of the description of assignments. 

https://drive.google.com/file/d/1cXrOv-qnr-Pd4VNhgQqMgUlL1AiZp81b/view?usp=sharing
https://drive.google.com/file/d/1cXrOv-qnr-Pd4VNhgQqMgUlL1AiZp81b/view?usp=sharing
https://drive.google.com/file/d/1gdjDrRbvDq2ssirxmvHhtorGulupjMzV/view?usp=sharing
https://drive.google.com/file/d/1gdjDrRbvDq2ssirxmvHhtorGulupjMzV/view?usp=sharing
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● Progressions for demonstrating the standards will be referenced as part of 
feedback to the students. 

 
79.13(6)a, (6)e 
The situation with the SAU EPP during the past several years created a lack of evidence 
that appropriate stakeholders were not provided opportunities to have access to 
program evaluation data and were not given the ability to provide an analysis/feedback 
regarding that data for program improvement. 
We are currently working on addressing the stakeholder's opportunities to evaluate our 
program and access to data.  We have reinstated bi-annual Advisory Board meetings to 
work toward this goal (see above).  As we work on providing greater evidence for 
analysis/feedback to improve our program, many of these issues will be tied to the 
existence of an assessment coordinator for the EPP.  The last full-time, tenure-track 
faculty member who served in this position was Dr. Kate Degner, who departed SAU in 
2017.  Since that time, our previous director assumed much of the role of Dr. Degner 
along with reorganizing the Assessment Administrator’s position to meet our 
assessment needs as a unit.  This new approach caused a greater void in stakeholder 
evaluations and students’ program evaluations because of the above.  Moving forward, 
assigning a future faculty member to the role of assessment coordinator will fix the 
issues highlighted above. 
 
Sources of Information: 
  
Interviews with: 

● Interim Director of the School of Education/EPP Chair 
● MSSW Director 
● MSLP Director 
● MSLP Adjunct Surveys 
● MSLP Candidate Surveys 
● MSSW Adjunct Surveys 
● MSSW Advisory Committee Surveys 
● MSSW Field Instructors 
● MSSW Admissions 
● MSSW Candidate Surveys 
● EPP Student Teacher Director 
● EPP Placement Officer 
● EPP Assessment Coordinator  
● EPP Curriculum Library Administrator 
● EPP Administrator Support 
● EPP Cooperating Teachers 
● EPP Adjuncts 
● EPP Student Teachers 
● EPP Alumni 
● EPP Faculty 
● EPP Candidate Surveys 
● EPP Advisory Committee Surveys 
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● EPP Clinical Surveys 
● Content Area Chairs and Directors 

Review of: 
● Course syllabi 
● Candidate records 
● Institutional Report 
● Survey Responses 

Program Response to Review Team’s Initial Report 
Visits to classrooms and discussions with candidates 
 
TEACHER EDUCATION CLINICAL PRACTICE  
281—79.14(256) Teacher preparation clinical practice standard. The unit and 
its school partners shall provide field experiences and student teaching opportunities 
that assist candidates in becoming successful teachers in accordance with the following 
provisions. 
 79.14(1) The unit ensures that clinical experiences occurring in all locations are 
well-sequenced, supervised by appropriately qualified personnel, monitored by the unit, 
and integrated into the unit standards. These expectations are shared with teacher 
candidates, college/university supervisors, and cooperating teachers. 
 79.14(2) PK-12 school partners and the unit share responsibility for selecting, 
preparing, evaluating, supporting, and retaining both: 
 a.  High‐quality college/university supervisors, and 
 b.  High-quality cooperating teachers. 
 79.14(3) Cooperating teachers and college/university supervisors share 
responsibility for evaluating the teacher candidates’ achievement of unit standards. 
Clinical experiences are structured to have multiple performance‐based assessments at 
key points within the program to demonstrate candidates’ attainment of unit standards. 
 79.14(4) Teacher candidates experience clinical practices in multiple settings that 
include diverse groups and diverse learning needs. 
 79.14(5) Teacher candidates admitted to a teacher preparation program must 
complete a minimum of 80 hours of pre-student teaching field experiences, with at least 
10 hours occurring prior to acceptance into the program. 
 79.14(6) Pre-student teaching field experiences support learning in context and 
include all of the following: 
 a.  High-quality instructional programs for PK-12 students in a state-approved 
school or educational facility. 
 b.  Opportunities for teacher candidates to observe and be observed by others and to 
engage in discussion and reflection on clinical practice. 
 c.  The active engagement of teacher candidates in planning, instruction, and 
assessment. 
 79.14(7) The unit is responsible for ensuring that the student teaching experience 
for initial licensure: 
 a.  Includes a full-time experience for a minimum of 14 consecutive weeks in 
duration during the teacher candidate’s final year of the teacher preparation program. 
 b.  Takes place in the classroom of a cooperating teacher who is appropriately 
licensed in the subject area and grade level endorsement for which the teacher candidate 
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is being prepared. 
 c.  Includes prescribed minimum expectations and responsibilities, including ethical 
behavior, for the teacher candidate. 
 d.  Involves the teacher candidate in communication and interaction with parents or 
guardians of students in the teacher candidate’s classroom. 
 e.  Requires the teacher candidate to become knowledgeable about the Iowa teaching 
standards and to experience a mock evaluation, which shall not be used as an 
assessment tool by the unit, performed by the cooperating teacher or a person who 
holds an Iowa evaluator license. 
 f.  Requires collaborative involvement of the teacher candidate, cooperating teacher, 
and college/university supervisor in candidate growth. This collaborative involvement 
includes biweekly supervisor observations with feedback. 
 g.  Requires the teacher candidate to bear primary responsibility for planning, 
instruction, and assessment within the classroom for a minimum of two weeks (ten 
school days). 
 h.  Includes a written evaluation procedure, after which the completed evaluation 
form is included in the teacher candidate’s permanent record. 
 79.14(8) The unit annually offers one or more workshops for cooperating teachers 
to define the objectives of the student teaching experience, review the responsibilities of 
the cooperating teacher, and provide the cooperating teacher other information and 
assistance the unit deems necessary. The duration of the workshop shall be equivalent to 
one day. 
 79.14(9) The institution enters into a written contract with the cooperating school 
or district providing clinical experiences, including field experiences and student 
teaching. 
  
Initial Team Finding: 

Met  

Not Met X 
 

Commendations/Strengths: 
 

● Interviews with candidates, teachers, and recent alumni consistently indicated 
gratitude for a large number of varied clinical placements that begin early in the 
course sequence for candidates in the EPP. 

● EPP contracts with P-12 districts clearly outline expectations and provide strong 
protection for candidates. 

 
Recommendations: 
(Recommendations are made to inform the program for continuous improvement only. 
No action is required.) 

 
1. 79.14(3) The team found, based on interviews with EPP faculty, candidates, and 

cooperating teachers, that a consistent system of evaluation of candidate 
performance in pre-student teaching experiences is not applied across the 
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program (e.g., ECE & Reading clinic candidates are observed teaching lessons in 
practicum experiences where elementary education candidates reported no 
university observers until student teaching). There is a lack of evidence to suggest 
a common mechanism for feedback and evaluation in practicum experiences. The 
evidence provided would imply that successful completion of practicum 
experiences including provision of feedback rests on the cooperating teacher. The 
team recommends creating a clearly delineated mechanism for evaluation and 
feedback that can be more consistently applied across experiences and training 
both university supervisors and cooperating teachers how to implement the 
system with fidelity. 

● The department has met to discuss this, we have looked at other colleges 
(both our size and larger) and we have taken into consideration how best 
to make this adjustment without asking more of our cooperating 
teachers.  We also recognize that with the reinstatement of our Assessment 
Coordinator, this is a logical piece to build into our program at this time 

 
2. 79.14(3) Interviews with EPP staff and candidates suggested significant 

differences regarding how data/information systems (i.e., Taskstream) are used 
to provide candidates with developmental feedback across the sequence of 
teacher education course work and associated clinical experiences. 
Overwhelmingly candidates felt this was an often-forgotten repository for tasks 
that did not serve a purpose in developing their skills as future teachers as they 
were taught how to use it prior to program entry and then many did not return to 
the system until they needed to provide evidence of uploading tasks as a 
completion requirement to “pass” student teaching. EPP staff reported a variety 
of access of Taskstream from no access at all to specifically identifying 
assignments that should be uploaded to Taskstream. Other than completing the 
task which is monitored by an Assessment Coordinator, there  was no indication 
of using the system to inform instruction or to provide candidates with feedback 
in developing skills. The team recommends that the unit re-evaluate how this 
information is used to monitor and guide candidates’ development and 
progression through the program. 
● Already this spring, we have made several changes to the use of Taskstream; 

on the student’s end, cooperating teachers, supervisors and instructor use as 
well.  We have made sure that student use is increased by the uploading of 
artifacts and completion checked by the instructor.  All supervisors have 
access to Taskstream as well as training in regard to its use.  We feel we have 
these steps in place and the plan moving forward is for students to use it on a 
regular basis in order to access feedback and work toward ongoing 
meaningful growth. As noted above, a goal of the newly assigned Assessment 
Coordinator is to evaluate optimal use of Taskstream. 

 
3. 79.14(3) There is evidence that the portfolio assignment is a summative 

assessment that shows candidates have completed a set of tasks across their 
clinical placements. Candidate interviews indicate that the portfolio assignment 
is not a tool that is useful as a formative assessment to guide their progression 
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through the EPP program due to the fact that they do not receive feedback on the 
items chosen to be part of the portfolio. The team recommends the EPP review 
how the portfolio assignment is completed and used to support candidate growth 
across the program. 
● Once again, we were able to make these changes this past spring as we 

received this feedback prior to the second semester.  Because the portfolio is 
indeed a final project, oftentimes it is completed closer to the end of the EPP 
coursework.  As a department, we discussed this in great detail and had many 
meaningful  (although somewhat tense) conversations.  It is a requirement 
that all 300 level and above courses require at least one artifact be uploaded 
to Taskstream.  We learned that this was taking place somewhat sporadically 
and also that instructors were relying on someone else to make sure that did 
happen.  The addition of the Assessment Coordinator will help in this capacity 
but just having this conversation has helped us to identify  in which courses 
this was taking place and where we needed to be built (back) in. 

 
Concerns: 
(Concerns are made to inform the program for continuous improvement. However, the 
program is required to address concerns before State Board action.) 
 
1. 79.14(7)e The team found that while candidates engage in a mock interview at the 

end of their student teaching experience, they do not participate in the required 
mock evaluation process focused on the Iowa teaching standards and performed by 
the cooperating teacher or a person who holds an Iowa evaluator license. The unit is 
required to have candidates participate in a mock evaluation during the student 
teaching placement. 

 
In order to address the above concern the following steps have been implemented 
beginning with the Spring 2021 student teaching semester and will be in place every 
semester from now on: 

● One additional workshop on student teacher evaluations in the school setting is 
added and will be offered each semester as part of the cooperating teachers 
training. This workshop focuses on the discussion of evaluations using the Iowa 
Teaching Standards and Criteria as well as the EPP student teacher’s evaluations 
using InTASC Standards and the distinction between the two. 

● SAU EPP Mock Evaluation forms are distributed as hard copies to the 
cooperating teachers and the student teachers at the beginning of each semester. 
A link to the Taskstream electronic form is provided to the cooperating teachers 
during the aforementioned workshop. The cooperating teachers are required to 
complete mock evaluations of our student teachers and provide them with the 
written feedback with regard to each identified Iowa Teaching Standard. A 
complete record of submitted mock evaluation forms is available on Taskstream, 
and is accessible to student teachers at their convenience.  

2. 79.14(8) There is evidence that the EPP provides annual training for cooperating 
teachers who will be supervising student teachers. Additionally, information shared 
at the training is available electronically to participating cooperating teachers. Based 
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on interviews with cooperating teachers the training falls short of the one-day 
duration standard. The unit is required to develop and implement a plan to ensure 
the training for cooperating teachers is the equivalent to one full day. 

 
In order to address the concern, the following steps are implemented beginning with the 
Spring 2021 student teaching semester and will be in place every semester from now on: 
 

● The EPP provides one-day long (six-hour equivalent) trainings for all cooperating 
teachers twice a year (every student teaching semester) as follows: 

● The first four-hour training workshop for cooperating teachers is offered at the 
beginning of each student teaching semester. This workshop focuses on the 
discussion of the stages of the student teaching semester, expectations for the 
student teachers, roles and responsibilities of the cooperating teachers and 
university supervisors, compliance with the State requirements for Licensure 
application. 

● The second two-hour training workshop for cooperating teachers is offered three 
weeks into the student teaching semester. This workshop focuses on the 
discussion of the mock evaluations using Iowa Teaching Standards and the EPP 
student teacher’s evaluations using InTASC standards. In addition, the process of 
using Taskstream as the platform for submitting midterm, final, and mock 
evaluation forms is discussed.  

● A Google Drive folder containing PowerPoint presentation copies of both 
workshops as well as all additional information on forms and assessment tools is 
created and shared with the cooperating teachers for their further training and 
reference. 

● The Director of Student Teaching visits every placement during the student 
teaching semester to have in-person meetings with every cooperating teacher. 

● The Director of Student Teaching follows up on timely submissions of all forms 
by sending reminders on all significant milestone due dates (midterm and final 
evaluations, mock evaluations, etc.). 

 
Sources of Information: 
  
Interviews with: 

● Candidates 
● EPP Interim Director 
● Library Administrators 
● Unit Faculty 
● Cooperating Teachers 
● Supervisors 
● Student teachers 
● Student Teacher Director 
● Placement Officer 

Review of: 
● Institutional Report 
● Program Response to Review Team’s Initial Report 
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● Candidate records 
● Survey Responses 
● Clinical placement tracking spreadsheet 

Visits to classrooms and discussions with candidates 
Discussions with stakeholder groups 
 

TEACHER EDUCATION KNOWLEDGE, SKILLS AND DISPOSITIONS 
281—79.15(256) Teacher candidate knowledge, skills and dispositions 
standard. Teacher candidates demonstrate the content, pedagogical, and professional 
knowledge, skills and dispositions necessary to help all students learn in accordance 
with the following provisions. 
 79.15(1) Each teacher candidate demonstrates the acquisition of a core of liberal 
arts knowledge including but not limited to English composition, mathematics, natural 
sciences, social sciences, and humanities. 
 79.15(2) Each teacher candidate receives dedicated coursework related to the study 
of human relations, cultural competency, and diverse learners, such that the candidate 
is prepared to work with students from diverse groups, as defined in rule 281—
79.2(256). The unit shall provide evidence that teacher candidates develop the ability to 
identify and meet the needs of all learners, including: 
 a.  Students from diverse ethnic, racial and socioeconomic backgrounds. 
 b.  Students with disabilities. 
 c.  Students who are struggling with literacy, including those with dyslexia. 
 d.  Students who are gifted and talented. 
 e.  English language learners. 
 f.  Students who may be at risk of not succeeding in school. This preparation will 
include classroom management addressing high-risk behaviors including, but not 
limited to, behaviors related to substance abuse. 
 79.15(3) Each teacher candidate demonstrates competency in literacy, to include 
reading theory, knowledge, strategies, and approaches; and integrating literacy 
instruction into content areas. The teacher candidate demonstrates competency in 
making appropriate accommodations for students who struggle with literacy. 
Demonstrated competency shall address the needs of all students, including but not 
limited to, students with disabilities; students who are at risk of academic failure; 
students who have been identified as gifted and talented or limited English proficient; 
and students with dyslexia, whether or not such students have been identified as 
children requiring special education under Iowa Code chapter 256B. Literacy 
instruction shall include evidence-based best practices, determined by research, 
including that identified by the Iowa reading research center. 
 79.15(4) Each unit defines unit standards (aligned with InTASC standards) and 
embeds them in courses and field experiences. 
 79.15(5) Each teacher candidate demonstrates competency in all of the following 
professional core curricula: 
 a.  Learner development. The teacher understands how learners grow and develop, 
recognizing that patterns of learning and development vary individually within and 
across the cognitive, linguistic, social, emotional, and physical areas, and designs and 

https://www.legis.iowa.gov/docs/iac/rule/281.79.2.pdf
https://www.legis.iowa.gov/docs/iac/rule/281.79.2.pdf
https://www.legis.iowa.gov/docs/ico/chapter/2016/256B.pdf
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implements developmentally appropriate and challenging learning experiences. 
 b.  Learning differences. The teacher uses understanding of individual differences 
and diverse cultures and communities to ensure inclusive learning environments that 
enable each learner to meet high standards. 
 c.  Learning environments. The teacher works with others to create environments 
that support individual and collaborative learning, and that encourage positive social 
interaction, active engagement in learning, and self-motivation. 
 d.  Content knowledge. The teacher understands the central concepts, tools of 
inquiry, and structures of the discipline(s) he or she teaches and creates learning 
experiences that make the discipline accessible and meaningful for learners to assure 
mastery of the content. 
 e.  Application of content.  The teacher understands how to connect concepts and 
use differing perspectives to engage learners in critical thinking, creativity, and 
collaborative problem solving related to authentic local and global issues. 
 f.  Assessment. The teacher understands and uses multiple methods of assessment 
to engage learners in their own growth, to monitor learner progress, and to guide the 
teacher’s and learner’s decision making. 
 g.  Planning for instruction. The teacher plans instruction that supports every 
student in meeting rigorous learning goals by drawing upon knowledge of content areas, 
curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and 
the community context. 
 h.  Instructional strategies. The teacher understands and uses a variety of 
instructional strategies to encourage learners to develop deep understanding of content 
areas and their connections, and to build skills to apply knowledge in meaningful ways. 
 i.  Professional learning and ethical practice. The teacher engages in ongoing 
professional learning and uses evidence to continually evaluate his/her practice, 
particularly the effects of his/her choices and actions on others (learners, families, other 
professionals, and the community), and adapts practice to meet the needs of each 
learner. 
 j.  Leadership and collaboration. The teacher seeks appropriate leadership roles 
and opportunities to take responsibility for student learning, to collaborate with 
learners, families, colleagues, other school professionals, and community members to 
ensure learner growth, and to advance the profession. 
 k.  Technology. The teacher candidate effectively integrates technology into 
instruction to support student learning. 
 l.  Methods of teaching. The teacher candidate understands and uses methods of 
teaching that have an emphasis on the subject and grade-level endorsement desired. 
 79.15(6) Each teacher candidate must either meet or exceed a score above the 25th 
percentile nationally on subject assessments designed by a nationally recognized testing 
service that measure pedagogy and knowledge of at least one subject area as approved 
by the director of the department of education, or the teacher candidate must meet or 
exceed the equivalent of a score above the 25th percentile nationally on an alternate 
assessment also approved by the director. That alternate assessment must be a valid and 
reliable subject-area-specific, performance-based assessment for preservice teacher 
candidates that is centered on student learning. 
 79.15(7) Each teacher candidate must complete a 30-semester-hour teaching major 
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which must minimally include the requirements for at least one of the basic 
endorsement areas, special education teaching endorsements, or secondary level 
occupational endorsements. Additionally, each elementary teacher candidate must also 
complete a field of specialization in a single discipline or a formal interdisciplinary 
program of at least 12 semester hours. Each teacher candidate meets all requirements 
established by the board of educational examiners for any endorsement for which the 
teacher candidate is recommended. 
 79.15(8) Each teacher candidate demonstrates competency in content coursework 
directly related to the Iowa Core. 
79.15(9) Programs shall submit curriculum exhibit sheets for approval by the board of 
educational examiners and the department.  
 
Initial Team Finding: 

Met  

Not Met X 
 

Commendations/Strengths: 
 

● The team found evidence from interviews with faculty, staff, and candidates that 
the EPP Chair has instituted policies that are building momentum for very 
positive work in all areas of curriculum development, curriculum assessment, 
candidate assessment, and candidate progress.  

 
Recommendations: 
(Recommendations are made to inform the program for continuous improvement only. 
No action is required.) 
 

1. 79.15(3) The team found through interviews with faculty and with the EPP Chair 
evidence that the candidates receive inconsistent opportunities to develop 
understanding of the integration of literacy strategies into the content areas. 
While course syllabi for EDUC 336 indicate content aligned with the required 
knowledge, skills, and dispositions, interviews suggest challenges finding 
appropriate and willing faculty to teach this course in a way that truly 
implements the intended curriculum.  The team recommends increased attention 
to the development of course processes and that the unit ensure the instructor 
has the necessary knowledge, skills and experiences to best inform candidates. 
● In the past the course was taught by adjunct faculty and has caused the 

inconsistencies highlighted. Since 2019, the course has been taught by Dr. 
Ubeda who previously taught EDUC 372 (Reading/Writing for grades 5-8th) 
and a greater connection has been made regarding the integration of literacy 
strategies. The instructor has five years of experience in teaching at the 
secondary level including teaching Spanish as a second language, and 
substitute in DuQuoin High School, Illinois for three years prior to working at 
SAU. 
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2. 79.15(3) The team found evidence through a review of the syllabus that the 
Elementary Content Reading course (EDUC 459) although aligned with critical 
content reading strategies, only includes readings from 2004 and earlier.  The 
team recommends a review of course content to determine if more recent 
scholarship may inform course development. 

 
EDUC 459 was revised prior to the state visit.  Beginning Fall 2020 the following 
scholarship was used with the class: 

1. Brock, C., Goatley, V., Raphael, T., Trost-Shahata, E. & Weber, C.  (2014). 
Engaging Students in Disciplinary Literacy, K-6.   

2. Colwell, J. & Hutchison, A.  (2020). Digitally Supported Disciplinary Literacy 
for Diverse K-5 Classrooms.   

3. 4 Ways to Integrate Media Literacy in the Classroom (9-22-2017) 
4. Content Area and Disciplinary Literacy-Strategies and Frameworks (ILA 2017) 
5. Content Area and Disciplinary Literacy - Iowa Core 
6. Teaching Academic Content and Literacy to English Learners in Elementary and 

Middle School - Recommendations 1 & 2 pages 14 - 45 (2014) 
7. Supporting Every Student Online: Differentiating Literacy Instruction Across 

Content Areas (4-21-2020)   
8. The M Word:  Dare We Use It? (8-2017) 
9. Using Questions to Drive Content Area Learning: Revising Old Favorites (10-29-

2018) 
10. Content Area Vocabulary Learning (5-2014) 
11. Using Informational Text to Build Literacy & Content Knowledge (7-21-2018) 
12. Part 2:  Using Informational Text to Build Literacy & Content Knowledge (5-27-

2015) 
13. Closely Reading Informational Texts in the Primary Grades (11-2014)  
14. Students' Close Reading of Science Texts (9-23-2013) 
15. Selecting Texts for Disciplinary Literacy Instruction (9-16-2018) 
16. Integrating Social Studies and English Language Arts: Digital Stories and the 

Revolutionary War (4-2-2019) 
17. Rethinking Text Sets to Support Knowledge Building and Interdisciplinary 

Learning (9-5-2019) 
18. Five Key Principles: Guided Inquiry With Multimodal Text Sets (11-18-2018) 
19. Disciplinary Literacy in a Second‐Grade Classroom_ A Science Inquiry Unit (12-

22-2019) 
20. Supporting Disciplinary Literacy and Science Learning in Grades 3–5 (8-20-

2019) 
21. Contemporary Classroom Vocabulary Assessment for Content Areas (4-2019) 
22. Disciplinary Literacy Assessment A Neglected Responsibility (3-3-2015) 
23. Project-Based Instruction:  A Great Match for Informational Text (Fall 2016) 

 
3. 79.15(4) The team found evidence through a review of syllabi, faculty interviews, 

and candidate interviews, that although faculty are diligent in placing InTASC 
standards in course syllabi (33/34 of most recent semester syllabi included 
explicit mention of the appropriate standards), candidates are unclear on 

https://www.commonsense.org/education/articles/4-ways-to-integrate-media-literacy-in-the-classroom
https://iowacore.gov/sites/default/files/contentareadisciplinaryliteracy.pdf
https://learn-us-east-1-prod-fleet02-xythos.learn.cloudflare.blackboardcdn.com/5d4b233ac4765/2141300?X-Blackboard-Expiration=1621306800000&X-Blackboard-Signature=pIDyR%2BXwhHrIlBJkGo3pp4G2B2E%2FLYPEcGkSdko5MEw%3D&X-Blackboard-Client-Id=166994&response-cache-control=private%2C%20max-age%3D21600&response-content-disposition=inline%3B%20filename%2A%3DUTF-8%27%27Teaching%2520Academic%2520Content%2520and%2520Literacy%2520to%2520English%2520Learners%2520in%2520Elementary%2520and%2520Middle%2520School.pdf&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Date=20210517T210000Z&X-Amz-SignedHeaders=host&X-Amz-Expires=21600&X-Amz-Credential=AKIAZH6WM4PL5SJBSTP6%2F20210517%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Signature=dc2240bc4678a7fe50fc1c4b9a4ae580fa64987839b74bd980110385e8061d09
https://learn-us-east-1-prod-fleet02-xythos.learn.cloudflare.blackboardcdn.com/5d4b233ac4765/2141300?X-Blackboard-Expiration=1621306800000&X-Blackboard-Signature=pIDyR%2BXwhHrIlBJkGo3pp4G2B2E%2FLYPEcGkSdko5MEw%3D&X-Blackboard-Client-Id=166994&response-cache-control=private%2C%20max-age%3D21600&response-content-disposition=inline%3B%20filename%2A%3DUTF-8%27%27Teaching%2520Academic%2520Content%2520and%2520Literacy%2520to%2520English%2520Learners%2520in%2520Elementary%2520and%2520Middle%2520School.pdf&response-content-type=application%2Fpdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Date=20210517T210000Z&X-Amz-SignedHeaders=host&X-Amz-Expires=21600&X-Amz-Credential=AKIAZH6WM4PL5SJBSTP6%2F20210517%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Signature=dc2240bc4678a7fe50fc1c4b9a4ae580fa64987839b74bd980110385e8061d09
https://home.edweb.net/webinar/onlinelearning20200421/
https://home.edweb.net/webinar/onlinelearning20200421/
https://ila.onlinelibrary.wiley.com/doi/epdf/10.1002/jaal.665
https://www.youtube.com/embed/zgYIejnYKhk?feature=youtu.be
https://www.youtube.com/embed/J2RGzWswGik?feature=youtu.be
http://csdccss.weebly.com/uploads/4/6/7/7/4677694/close_reading_informational.pdf
https://nysrti.org/files/webinars/strand_21/4stahl_voc_assess_rt.pdf
https://www.lucasedresearch.org/wp-content/uploads/2021/02/Project_Based_Instruction_Info_Text.pdf
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connections between their learning and these standards.  The team found 
evidence in two ways:  First, candidates indicate a lack of understanding of how 
the artifacts they input in Taskstream are related to progress in the program.  
Second, some faculty continue to include connections to the Danielson 
framework in course syllabi in a way that makes it unclear for candidates what 
the underlying framework for their learning is.  The team recommends a 
clarification amongst faculty of the relationship to the Danielson framework, 
communication to candidates of the utility of connection to the InTASC 
standards, and development of processes in which Taskstream uploads are more 
purposefully utilized. 
● As a Department, we definitely agree with this recommendation.  With the 

return of the faculty assessment coordinator, we feel this will be a focus, 
especially in the upcoming year.  We continue to feel comfortable with the 
Danielson framework, and we need to explain the relationship between her 
framework, the Iowa Teaching Standards and model criteria as well as the 
InTASC standards.  That being said, we need to then explicitly state (the who, 
what, how and why) the dovetailing with Taskstream uploads. 

 
4. 79.15(4) Examination of IR documents and syllabi indicates methods 

coursework is based on national professional standards for all subject areas 
except Art. The team recommends the unit use Art education standards to ensure 
Art education candidates receive instruction that is aligned to national content-
area standards. 
● The EPP director is currently working on this with art education faculty 

members who teach our two K-12 Art Education methods courses.  This will 
be addressed prior to the start of classes in the fall 2021 semester. 

 
5. 79.15(5) The team found evidence through faculty and candidate interviews and 

a review of syllabi to indicate a lack of consistent opportunities for all EPP 
candidates in two areas within this standard: 

a. 79.15(5)c, g A lack of opportunities to learn and develop skills related to 
classroom management.  Elementary education majors, Early Childhood 
majors, and secondary education majors appear to have different levels of 
engagement with these practices, in that some have a specific course 
devoted to classroom management and others do not.  The team 
recommends a purposeful review of where this content is highlighted 
throughout the curriculum for all candidates. 
● The EPP recognizes the necessity of offering opportunities to learn and 

develop skills related to classroom management.  The EPP has 
compiled data to research where we need to appropriately make 
adjustments.  Conversation will continue during Inservice in August 
2021.  Data 
collected:  https://docs.google.com/spreadsheets/d/1wpnO4IjK9iCIw6
v4ugkAlow3-ZEh4mTZZSoepNAI-sI/edit#gid=0 
 

https://docs.google.com/spreadsheets/d/1wpnO4IjK9iCIw6v4ugkAlow3-ZEh4mTZZSoepNAI-sI/edit#gid=0
https://docs.google.com/spreadsheets/d/1wpnO4IjK9iCIw6v4ugkAlow3-ZEh4mTZZSoepNAI-sI/edit#gid=0
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b. 79.15(5)k A lack of consistency in the opportunity for candidates to 
develop skill in integrating technology in classroom settings.  Candidates 
take a technology course (EDUC 282) that initially provides instruction in 
this regard, but faculty interviews indicate the instruction of this course is 
somewhat unsettled due to the retirement of the previous instructor.  The 
team recommends purposeful consideration of the instructor for this 
course, as well as purposeful discussion by all faculty about ways to 
integrate instruction related to effective technology use in all coursework. 
● Since February of 2020, the interim director has had meetings with 

three Google Certified, public school educators in the Davenport 
Community School District and plans are being developed to 
implement a new, updated version of our EDUC282 Educational 
Technology course.  Two new adjuncts will be hired for the Fall 2021 
semester to teach this course.  Both are Google Level One Certified and 
have excellent levels of qualifications and experience in teaching 
online.  We are also working on developing a new course that for our 
upperclassmen in our program that will go much more in-depth with 
online teaching strategies and methodologies. 

 
6. 79.15(5)e The team found that EDMUS 244 meets the requirement for methods 

for elementary music education majors.  During interviews with music education 
faculty, they call into question the adequacy of this course which is used for 
elementary education majors, as a content specific methods course for music 
education majors. The team recommends the unit examine their curriculum to 
determine best practice for SAU Music Education majors. 
● The current interim director completely agrees with the DOE that this course 

does not address the needs of today’s K-12 music educators and, given his 
history teaching in the SAU Music Department for ten years has attempted to 
address this recommendation in a number of ways over those years.  
Unfortunately, the current music department faculty does not contain 
educators with an Iowa teaching license and faculty who do not have music 
education degrees.  Currently, the EPP relies on a highly-qualified adjunct 
who goes above and beyond to prepare the K-12 music education students in 
the 244 course, but this is not enough for our candidates.  A new course needs 
to be created to specifically address this population in our program with 
content addressing specific music education pedagogical and curricular trends 
(Orff, Kodaly, eurhythmics, world drumming, etc.).  Working toward a 
solution here, we will need  manage our current financial and HR resources in 
order for the EPP to deliver this course. 

 
7. 79.15(7) The team found evidence through interviews with faculty, advisors, 

staff, and the Assessment Committee that there is no clear process that is 
understood by all involved in communicating information in curriculum exhibits, 
proposing changes to curriculum in line with review of assessment data from 
candidates in the program and recommends development of a documented 
process and dissemination of this documented process. 
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● The department discussed this and we agree that this needs to take place.  We 
are working to develop a method to review assessment data from our 
candidates (as well as recent graduates) and to develop an ongoing process for 
curriculum changes. 

● The EPP made connections between curriculum exhibits and the four-year 
plans that were created for each education major, minor and endorsement 
area. The four-year plans include all the required coursework as it is 
represented in the curriculum exhibits approved by the Iowa State Board of 
Education. With the Assessment Committee being reinstated and functioning 
as well as with the appropriate position of the Assessment Director being 
filled, we will begin the process of reviewing the assessment data coming from 
PRAXIS II and making recommendations for possible changes to the 
coursework ensuring better connections between curriculum exhibits and 
university courses. The EPP will then submit curriculum exhibit sheets for 
approval by the Iowa BoEE, the EPP, and the University Education Policy 
Committee.   

8. 79.15(8) The team found evidence through review of most recent semester 
course syllabi that explicit mention of the connection between coursework and 
the Iowa Core is not consistently found (11 of 34 syllabi contained specific 
mention of Iowa Core). The team recommends course instructors purposefully 
integrate connections to Iowa Core more clearly in syllabi and ultimately in 
coursework. 

● All syllabi will be required to contain alignment to Iowa Core, effective Fall 
2021. 

● The EPP recognizes the necessity of including Iowa Core Standards in all 
coursework throughout the program. To this end, all EDUC courses will be 
required to include a reference to the Iowa Core Standards in the syllabi, 
and provide a description of written assignments (i.e. lesson plans, 
reflections, and presentations) that integrate the Iowa Core Standards and 
require students not only to get familiar with the standards, but also to 
appropriately integrate them in their coursework. 

 
9. 79.15(9) The team found no evidence in review of course syllabi that EDUC 305 

speaks specifically to 5-8 methods or that EDUC 336 speaks specifically to 5-8 
literacy methods as these would apply to the Middle School Endorsement.  The 
team recommends clarification on course syllabi of emphasis in this area. 
● Moving forward, this issue will be addressed in both EDUC 305 and 336. The 

primary focus was on secondary and it was assumed that it was covered in 
middle school endorsement courses. This will be corrected.  

 
10. 79.15(9) The team found evidence through review of curriculum exhibits and 

course syllabi of a mismatch between the hours for field experience listed on the 
curriculum exhibit for EDUC 372 (30) and those listed on the syllabus (25).  The 
team recommends rectifying the mismatch. 
● EDUC 372 has always required 25 field hours.  The assessment administrator 

will correct the exhibit sheet. 
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● The instructor did not recognize this discrepancy and it will be corrected 
moving forward. In the future students will be instructed to complete 25-
hours of observation.  

 
Concerns: 
(Concerns are made to inform the program for continuous improvement. However, the 
program is required to address concerns before State Board action.) 
 

1. 79.15(2) The team found evidence of inconsistent or inadequate preparation for 
candidates to meet the needs of diverse learners. Specific evidence includes: 

a. 79.15(2) Interviews with candidates indicated inconsistent experiences 
for candidates in developing understanding of classroom management, 
and with students exhibiting at risk behaviors, particularly at the 
elementary level. 

b. 79.15(2) Interviews with candidates provided evidence of inconsistent 
engagement with curriculum associated with strategies for working with 
English Language Learners.  Candidate interviews indicate little 
opportunity to engage with these concepts unless a candidate is seeking an 
ESL endorsement. 

c. 79.15(2) Interviews with faculty interviews and a review of syllabi 
identified inconsistent emphasis in the EDUC 305 course of specific 
content and topics related to diverse learners.   

The unit is required to examine policies and curriculum and modify them to 
ensure all candidates are well prepared to meet the needs of diverse learners. 

 
79.15(2)a 
 
In addressing the inconsistencies in developing understanding of classroom 
management in the SAU EPP, a curriculum map has been developed.  The map can be 
found at:  https://docs.google.com/spreadsheets/d/1wpnO4IjK9iCIw6v4ugkAlow3-
ZEh4mTZZSoepNAI-sI/edit?usp=sharing 
 
We plan to use this map in the future to continue to analyze and improve the offerings in 
our courses to provide better depth and coverage of the topic of classroom management. 
 
79.15(2)b 
 
With regard to strategies in working with English Language Learners, the SAU EPP 
addresses this content across a number of courses.  The EDUC 300 course addresses EL 
population and strategies. The EDUC336 course covers strategies in teaching reading, 
with time devoted to strategies in teaching reading and working with ELs at the 
secondary level.  The following courses cover information regarding working with ELLs: 

● EDUC300:  The Pluralistic Classroom 
● EDUC336:  Content Reading 
● EDUC372:  Language Arts and Reading:  Grades 4-8 
● EDUC452:  Diagnostic and Prescriptive Techniques 

https://docs.google.com/spreadsheets/d/1wpnO4IjK9iCIw6v4ugkAlow3-ZEh4mTZZSoepNAI-sI/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1wpnO4IjK9iCIw6v4ugkAlow3-ZEh4mTZZSoepNAI-sI/edit?usp=sharing
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● EDUC453:  Reading Clinic:  Advanced Teaching Practicum 
● EDUC459:  Elementary Content Reading 
● EDUC460:  Development of Evidence-Based Reading Instruction 

 
79.15(2)c 
 
In EDUC305: Secondary Methods, EDUC 305 addresses all ten of the InTASC 
standards.  InTASC standard #8 has been identified as one of the three focuses of the 
course:  The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and their 
connections, and to build skills to apply knowledge in meaningful ways. 
  
EDUC 305 presents and discusses methods that are effective for all learners in grades 5-
12.  There has not been a specific focus on any particular grade span within this range of 
grades. 
  
EDUC 305 requires 50 hours of field experience during the semester.  Students are 
placed either in middle school or high school, depending on where they had been placed 
for previous field experience.  By the end of this course, all students will have had 
experience in the middle school classroom.  These future teachers learn from their 
cooperating teachers.  For EDUC 305, they are required to plan and present two lessons 
during field experience. 
  
One of the two official textbooks for EDUC 305 (Borich) specifically addresses “learning 
differences” in chapters 1, 2, 11 and 12, as can be seen in the following table: InTASC 
standards addressed. 
  
Chapters 3 & 4 of the Borich textbook specifically address culturally-responsive 
classroom management and knowing the students.  Chapters 5-13 of the Borich textbook 
each includes a section on culturally-responsive practices:  culturally-responsive 
questioning, culturally-responsive direct instruction, culturally-responsive indirect 
instruction, etc. 
 
The Jones textbook addresses classroom management.  All of the strategies are 
pertinent to grades 5-12. 
  
For a summary of the main topics covered in class, see the following set of 
slides:  semester summary. 
 

2. 79.15(9) The team found no evidence of syllabi more recent than 2017 for the 
following courses and therefore was not able to review for alignment with the 
curriculum exhibits and for integration of necessary standards:  EDUC 342 
(2013); EDUC 343 (2016); EDUC 344 (2016); EDUC 345 (2014); EDUC 302 
(2017); EDUC 311 (2017).  The unit is required to include updated syllabi as a 
component of curriculum exhibit review for all endorsements for which the unit 
is seeking approval. 

https://docs.google.com/document/d/15Ww3mASIEpm9xnxGgmK8FyBBK8WZyF3K897vVomwuBM/edit?usp=sharing
https://docs.google.com/document/d/15Ww3mASIEpm9xnxGgmK8FyBBK8WZyF3K897vVomwuBM/edit?usp=sharing
https://docs.google.com/presentation/d/1xB1SLVFI5BU0zagsHhhCKVluqKWgZ7H6x_Nw0ILq0UI/edit?usp=sharing
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Appendix F contains updated syllabi on all noted courses. 
Appendix F 

 
3. 79.15(9) The team found evidence in review of course syllabi that although 

Physical Geography (EDGEOG 201) is being counted on the curriculum exhibits 
for both MS science and MS social studies content, the content in the course is 
predominately social studies.  Further, if a candidate seeking a middles school 
endorsement cannot use the same course for both social studies and science. The 
unit is required to rework these endorsements to ensure candidates complete 
purposeful content unique coursework. 

 
The SAU EPP recognizes the above concern and that the EDGOG course does not focus 
on science, but instead, on social studies.  Our plan is to remove it as an option for 
obtaining science credits. While it will no longer be used, the catalog and other 
documents will not reflect this change until Fall, 2021 
 
 
Sources of Information: 
  
Interviews with: 

● Instructional Technology Director  
● Assessment Coordinator 
● Assessment committee 
● Chair of EPP  
● Candidates 
● Unit Faculty 
● Advisors 
● Director of Advising 
● Faculty in other content areas 

Review of: 
● Course syllabi 
● Curriculum Exhibits 
● Candidate records 
● Institutional Report 
● Program Response to Review Team’s Initial Report 
● Survey Responses 

Visits to classrooms and discussions with candidates 
 
OTHER PROGRAM CLINICAL PRACTICE: MSW 
 
281—79.20(256) Clinical practice standard. The unit and its school, AEA, and 
facility partners shall provide clinical experiences that assist candidates in becoming 
successful practitioners in accordance with the following provisions. 
79.20(1) The unit ensures that clinical experiences occurring in all locations are well-
sequenced, purposeful, supervised by appropriately qualified personnel, monitored by 
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the unit, and integrated into unit standards. These expectations are shared with 
candidates, supervisors and cooperating professional educators. 
79.20(2) The PK-12 school, AEA, and facility partners and the unit share responsibility 
for selecting, preparing, evaluating, supporting, and retaining both: 
a. High‐quality college/university supervisors, and 
b. High-quality cooperating professional educators. 
79.20(3) Cooperating professional educators and college/university supervisors share 
responsibility for evaluating the candidate’s achievement of unit standards. Clinical 
experiences are structured to have multiple performance‐based assessments at key 
points within the program to demonstrate the candidate’s attainment of unit standards. 
79.20(4) Clinical experiences include all of the following criteria: 
a. Learning that takes place in the context of providing high-quality instructional 
programs for students in a state-approved school, agency, or educational facility; 
b. Take place in educational settings that include diverse populations and students of 
different age groups; 
c. Provide opportunities for candidates to observe and be observed by others and to 
engage in discussion and reflection on clinical practice; 
d. Include minimum expectations and responsibilities for cooperating professional 
educators, school districts, accredited nonpublic schools, or AEAs and for higher 
education supervising faculty members; 
e. Include prescribed minimum expectations for involvement of candidates in relevant 
responsibilities directed toward the work for which they are preparing; 
f. Involve candidates in professional meetings and other activities directed toward the 
improvement of teaching and learning; and 
g. Involve candidates in communication and interaction with parents or guardians, 
community members, faculty and staff, and cooperating professional educators in the 
school. 
79.20(5) The institution annually delivers one or more professional development 
opportunities for cooperating professional educators to define the objectives of the field 
experience, review the responsibilities of the cooperating professional educators, build 
skills in coaching and mentoring, and provide the cooperating professional educators 
other information and assistance the institution deems necessary. The professional 
development opportunities incorporate feedback from participants and utilize 
appropriate delivery strategies. 
79.20(6) The institution shall enter into a written contract with the cooperating school 
districts that provide field experiences for candidates. 
Initial Team Finding: 

Met X 

Not Met  
 

Commendations/Strengths: 
 

● The MSW program learning agreement allows individualization of clinical 
experiences with collaborative discussion between the candidate, field instructor, 
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and faculty liaison. This process enacts and illustrates the empowerment 
framework of the program.  

● Candidates are assessed using the core competencies of the program in every 
clinical experience, allowing both candidates and the program to monitor 
progression and mastery and adjust where needed.  
 

Recommendations: 
(Recommendations are made to inform the program for continuous improvement only. 
No action is required.) 

 
79.20(3) In interviews with field instructors and alumni, the team found some 
inconsistency in the role of the Faculty Liaison, possibly due to recent turnover 
and retirements. The team recommends the unit review and potentially revise the 
roles and responsibilities of the Faculty Liaison and explore ways to share 
responsibility for evaluating the candidate’s achievement of unit standards and 
assignments that are shared across the experience and seminar. 
● This is very useful information, and the MSW Program began this review this 

semester.  As previously stated, the Director of Field Education convened the 
group of faculty field liaisons this spring to further investigate this 
communication and role challenge.  Several ideas emerged in the discussion 1) 
increasing training for field instructors regarding assessments for MSW 
students, 2) further articulation of the boundaries of each role, 3) ideas for 
support and connection between the roles next Academic year.  Plans for 
these initiatives will be undertaken this summer. 

 
79.20(4) While the individualization of the learning agreements is a strength, 
the unit might consider identifying core experiences or tasks that might be 
required as a minimal expectation or as part of a suggested menu to ensure 
minimum expectations for involvement of candidates in relevant responsibilities 
directed toward the work for which they are preparing; in professional meetings; 
in seeking out and serving multiple diverse populations (race, dis/ability, sexual 
orientation, language learners, gifted, socio-economic status, and intersections of 
each);  communication and interaction with parents or guardians, community 
members, faculty and staff, and cooperating professional educators in the school. 
This also might be an opportunity to be intentional about). 
● The MSW Program will take this under advisement.  The range of field 

placements and idiosyncrasies of each context dictate what the learning 
activities are, and the consistency across locations are the general types of 
activities.  This is how we meet the competencies, the faculty field liaison and 
field instructor have evaluated the chosen learning activities by students to be 
representative of that competency. Increased training for field instructors 
may alleviate any confusion on this. 
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79.20(5) The team found that a fall orientation session is offered for field 
instructors to communicate expectations, review the evaluation instrument, and 
free professional development opportunities (Social Justice Conference, ethics 
training).  Field instructors reported they would like the opportunity to 
collaborate with each other and with the unit in building skills in coaching and 
mentoring, sharing practices regarding learning plans, and evaluation of 
candidates. The team recommends the unit consider being intentional about 
providing field instructors such opportunities. 
● The Director of Field Education is also the Continuing Education chair.  She 

will take this recommendation under advisement and discuss with the faculty 
in the SSW. 

 
Concerns: None 
 
Sources of Information: 
  
Interviews with: 

● Director of Field Education 
● Director of School of SW/MSW 
● Unit Faculty, 
● Field Instructors (several of whom were also alumni) 

Review of: 
● Course syllabi 
● Candidate records 
● Institutional Report 
● Program Response to Review Team’s Initial Report 
● Survey of current candidates (n=4) 

 
OTHER PROGRAM KNOWLEDGE SKILLS AND DISPOSITIONS: MSW 
 
281—79.21(256) Candidate knowledge, skills and dispositions standard. 
Candidates shall demonstrate the content knowledge and the pedagogical and 
professional knowledge, skills and dispositions necessary to help all students learn in 
accordance with the following provisions. 
79.21(1) Each professional educator program shall define program standards (aligned 
with current national standards) and embed them in coursework and clinical 
experiences at a level appropriate for a novice professional educator. 
79.21(2) Each candidate demonstrates, within specific coursework and clinical 
experiences related to the study of human relations, cultural competency, and diverse 
learners, that the candidate is prepared to work with students from diverse groups, as 
defined in rule 281—79.2(256). The unit shall provide evidence that candidates develop 
the ability to meet the needs of all learners, including: 
a. Students from diverse ethnic, racial and socioeconomic backgrounds. 
b. Students with disabilities. 
c. Students who are gifted and talented. 
d. English language learners. 
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e. Students who may be at risk of not succeeding in school. 
79.21(3) Each candidate meets all requirements established by the board of 
educational examiners for any endorsement for which the candidate is recommended. 
Programs shall submit curriculum exhibit sheets for approval by the board of 
educational examiners and the department. 
 
Initial Team Finding: 

Met X 

Not Met  
 

Commendations/Strengths: 
 

● Empowerment is the foundation and unifying theme for the entire program. It is 
recognized by faculty, candidates, and alumni as a unique strength of the 
program and is clearly demonstrated in all curriculum, assessments, and 
experiences.  

● Assignments in courses are clearly relevant to the realities of practicing social 
workers. Faculty in the unit keep courses current through their collaborations 
and partnerships with community agencies or primary work in AEAs and schools.  

 
Recommendations: 
 

1. 79.21(2) The unit reported in the IR that MSW 840 and MSW 850 meet this 
standard.  A review of these syllabi, survey of candidates, and interviews revealed 
a possible need to be more intentional about how the standard is met through the 
curriculum, learning plans, and clinical experiences. Clearly, this standard relates 
to multiple competencies the unit is already tracking (e.g., 2, 4.4, 6.2, 7.5). 
However, more intentional inclusion of  multiple diversities and intersections, 
including but not limited to students from diverse ethnic, racial and 
socioeconomic backgrounds, students with disabilities, students who are gifted 
and talented, and English language learners would be an enhancement for 
candidates to continuously demonstrate and as feedback to the program.  The 
program might consider adding several embedded assignments that address this 
standard more directly. 
● This recommendation will be discussed with instructors for MSW840 and 

MSW850 this summer in order to impact curriculum for AY21-22. 
 
Concerns: None 
 
Sources of Information: 
 Interviews with: 

● Director of Field Education 
● Director of School of SW/MSW 
● Unit Faculty 
● Field Instructors (several of whom were also alumni) 
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Review of: 
● Course syllabi 
● Candidate records 
● Institutional Report 
● Program Response to Review Team’s Initial Report 
● Survey of current candidates (n=4) 

 
OTHER PROGRAM CLINICAL PRACTICE: MSLP 
 
281—79.20(256) Clinical practice standard. The unit and its school, AEA, and 
facility partners shall provide clinical experiences that assist candidates in becoming 
successful practitioners in accordance with the following provisions. 
79.20(1) The unit ensures that clinical experiences occurring in all locations are well-
sequenced, purposeful, supervised by appropriately qualified personnel, monitored by 
the unit, and integrated into unit standards. These expectations are shared with 
candidates, supervisors and cooperating professional educators. 
79.20(2) The PK-12 school, AEA, and facility partners and the unit share responsibility 
for selecting, preparing, evaluating, supporting, and retaining both: 
a. High‐quality college/university supervisors, and 
b. High-quality cooperating professional educators. 
79.20(3) Cooperating professional educators and college/university supervisors share 
responsibility for evaluating the candidate’s achievement of unit standards. Clinical 
experiences are structured to have multiple performance‐based assessments at key 
points within the program to demonstrate the candidate’s attainment of unit standards. 
79.20(4) Clinical experiences include all of the following criteria: 
a. Learning that takes place in the context of providing high-quality instructional 
programs for students in a state-approved school, agency, or educational facility; 
b. Take place in educational settings that include diverse populations and students of 
different age groups; 
c. Provide opportunities for candidates to observe and be observed by others and to 
engage in discussion and reflection on clinical practice; 
d. Include minimum expectations and responsibilities for cooperating professional 
educators, school districts, accredited nonpublic schools, or AEAs and for higher 
education supervising faculty members; 
e. Include prescribed minimum expectations for involvement of candidates in relevant 
responsibilities directed toward the work for which they are preparing; 
f. Involve candidates in professional meetings and other activities directed toward the 
improvement of teaching and learning; and 
g. Involve candidates in communication and interaction with parents or guardians, 
community members, faculty and staff, and cooperating professional educators in the 
school. 
79.20(5) The institution annually delivers one or more professional development 
opportunities for cooperating professional educators to define the objectives of the field 
experience, review the responsibilities of the cooperating professional educators, build 
skills in coaching and mentoring, and provide the cooperating professional educators 
other information and assistance the institution deems necessary. The professional 
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development opportunities incorporate feedback from participants and utilize 
appropriate delivery strategies. 
79.20(6) The institution shall enter into a written contract with the cooperating school 
districts that provide field experiences for candidates. 
 
Initial Team Finding: 

Met X 

Not Met  
 

Commendations/Strengths: 
 

● The program exceeds minimum expectations in terms of the number of different 
settings in clinical experiences. The internship experiences in the second year 
include both child and adult settings.  

● Alumni cited the weekly supervision visits and quality of feedback and support 
from both the unit and peers in the cohort as major strengths of their clinical 
experiences.  

● CALIPSO system: The team viewed this program and found it tracks and 
evaluates competencies in a highly flexible way tailored to each unique 
placement, while still ensuring assessment of each competency. Candidates are 
also evaluated by two different clinical supervisors in each experience, providing 
them with different perspectives on their performance in different settings.  

● Interviews with faculty demonstrated a broad sense of responsibility for 
monitoring ongoing performance for all candidates in the program and 
responding to both individual and group needs.  For example, the program 
created a behavior management boot camp, a visual phonics workshop, Praxis 
Review course, and other tutorials and required candidates who needed this 
support to complete them.  

 
Recommendations: 
(Recommendations are made to inform the program for continuous improvement only. 
No action is required.) 

 
1. 79.20(4) While the tailoring the candidate evaluation in CALIPSO is a strength, 

and the rating descriptors are fairly clear, interviews with faculty and supervisors 
indicate the unit might benefit from developing inter-rater reliability of the 
evaluation and a shared understanding of what separates a 2.75 rating from a 3 or 
“minimum support” and “moderate support.” 
● The MSLP faculty has discussed this in the past and have agreed that inter-

rater reliability is not a realistic goal of the program. This is chiefly due to 
students having different clients from other students in a semester. Some 
clients are more complex in their communication issues then other clients. 
For example, an end rating of a student needing moderate to minimal support 
might be the student exceeding expectations if the client presents with a 
complex communication disorder and the student has little prior knowledge 
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or experience with that communication disorder. A student having an end 
rating of moderate to minimal support might be the student not meeting 
expectations.  For example, the student is working with a client who has a less 
complex communication disorder, such as an articulation disorder and the 
student will have previously completed an articulation disorder course and 
have previously worked with other clients with an articulation disorder. In 
this case a student needing moderate to minimal support could be the student 
not meeting expectations. The MSLP faculty meet, at minimum, two times a 
semester to discuss students’ clinical performance. Faculty rate the 
performance of each of their clinical supervisees (students) using the 
CALIPSO rating scale at midterm and end of semester. This is one strategy for 
faculty to check our ‘calibration’ with each other in terms of assessing student 
clinical performance. The MSLP program will continue having the minimum 
of two meetings each semester for these discussions. The MSLP program had 
two new faculty that started Fall 2020. The program director and clinical 
director have been meeting with the new faculty to assist them in using the 
CALIPSO rating system. The CALIPSO rating system will be reviewed and 
discussed during the first faculty meeting of Fall 2021. The decision was based 
on the recommendation in this report.  

 
2. 79.20(5) The unit uses a CAPCSD-developed, self-paced, online course module 

focused on the process of clinical education to prepare and support internship 
supervisors. Based on interviews with supervisors, the team recommends the unit 
deliver its own opportunities for internship supervisors to collaborate with each 
other and with the unit in building skills in coaching and mentoring, and sharing 
best practices. 
● The CAPCSD-developed, self-paced online course modules require explicit 

attention and reflection to complete when compared to watching a recorded 
webinar or attending a live training event. The CAPCSD courses take more 
time, reflection, and mental effort. That might be one reason for the 
preference of training other than that developed by CAPCSD. Two years ago, 
the program’s Clinical Director collaborated with the Quad Cities Speech-
Language and Audiology Association (QSHA) and provided training in clinical 
supervision. The training was well received and she was asked to do a follow 
up training. Based on this recommendation, the program will be 
implementing the following steps: 

o Put as an agenda item for the next SAU MSLP Program Advisory Board 
Meeting 

o Discuss at a faculty meeting the idea of developing and maintaining a 
Professional Learning Community for internship supervisors and 
MSLP faculty. This could provide an opportunity for invited members 
to collaborate and focus on improvement through a professional 
development model that works to solve problems about clinical 
supervision and learning through ongoing processes of inquiry. 
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Concerns: None 
 
Sources of Information: 
  
Interviews with: 

● Director of MSLP 
● Unit Faculty (including Clinical Supervisors) 
● Internship Supervisors (several of whom were also alumni) 

Review of: 
● Course syllabi 
● Candidate records 
● Institutional Report 
● Program Response to Review Team’s Initial Report 
● Survey of current candidates (n=6) 

 
OTHER PROGRAM KNOWLEDGE SKILLS AND DISPOSITIONS  
 
281—79.21(256) Candidate knowledge, skills and dispositions standard. 
Candidates shall demonstrate the content knowledge and the pedagogical and 
professional knowledge, skills and dispositions necessary to help all students learn in 
accordance with the following provisions. 
79.21(1) Each professional educator program shall define program standards (aligned 
with current national standards) and embed them in coursework and clinical 
experiences at a level appropriate for a novice professional educator. 
79.21(2) Each candidate demonstrates, within specific coursework and clinical 
experiences related to the study of human relations, cultural competency, and diverse 
learners, that the candidate is prepared to work with students from diverse groups, as 
defined in rule 281—79.2(256). The unit shall provide evidence that candidates develop 
the ability to meet the needs of all learners, including: 
a. Students from diverse ethnic, racial and socioeconomic backgrounds. 
b. Students with disabilities. 
c. Students who are gifted and talented. 
d. English language learners. 
e. Students who may be at risk of not succeeding in school. 
79.21(3) Each candidate meets all requirements established by the board of 
educational examiners for any endorsement for which the candidate is recommended. 
Programs shall submit curriculum exhibit sheets for approval by the board of 
educational examiners and the department. 
 
Initial Team Finding: 

Met X 

Not Met  
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Commendations/Strengths: 
 

● Current candidates noted in the survey that content on supporting diverse 
learners is present in “all” or “each” of their classes.  

● Faculty and alumni note the required Augmented and Alternative 
Communication (AAC) course as a unique strength of the curriculum.  

● Assignments in courses are clearly relevant to the realities of practicing speech 
language pathologists. Faculty in the unit keep courses current through their 
collaborations and partnerships with community agencies or current or past work 
in AEAs and schools.  

 
Recommendations: 
 

1. 79.21(256) Candidates can choose two pathways: 1) full Iowa professional 
services licensure, which requires completion of 20 hours of teacher education 
professional sequence, and 2) Statement of Professional Recognition, which does 
not require the additional 20 hrs.  Faculty and an alumna noted possible 
opportunities for SAU undergrads who may be interested in pursuing MSLP to 
take professional sequence courses as electives to better prepare them for school 
SLP. The team recommends the program collaboratively pursue this option with 
the EPP and then clearly and proactively communicate it to undergraduates. 
● The EPP and MSLP Program Directors will have ongoing meetings to discuss 

this opportunity. The change in EPP Director will likely assist this process. In 
the past, this was not an area of interest to pursue based on MSLP Program 
Director discussions with the prior Chair of the School of Education (EPP 
Program).  

 
Concerns: None 
 
Sources of Information: 
Interviews with: 

● Director of MSLP 
● Unit Faculty (including Clinical Supervisors) 
● Internship Supervisors (several of whom were also alumni) 

Review of: 
● Course syllabi 
● Candidate records 
● Institutional Report 
● Program Response to Review Team’s Initial Report 
● Survey of current candidates (n=6) 
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